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| AN EXAMINATION INTO THE PRESENT SYSTEM

AND

A SCHEME OF REFORM.
e
L
INTRODUCTORY.

Lord Curzon, in his last Convocation sp’e‘ech, made the remark that
$the great fault of education as pursued in this country is that knowledge

is cultivated by the memory instead of by the mind.” His Lordship further

said, ““HEducation is a very different thing from instruction,” and that
‘ knowledge is not a collection of neatly-assorted facts like the specimens
in plass.cases in a museum;” and further, “what you have to do is not to

stuff the mind of the pupil with the mere thoughts of others, excellent as

they may be, but to teach him to use his own. One correct generalisation
drawn with his own brain is worth a library full of second-hand knowledge.”
“If the object of all teaching,” His Lordship pointed out, “is the applica-
tion to life of sound principles of thought and conduct, it is better for the
ordinary man to be able to make one such successful application than to

have the brilliancy of a Macaulay or the memory of a Mezzofanti”

There is no doubt that the Calcuotta Univessity has, by a system . of
examipations which leaves very much room for improvemént, indirectly en-
couraged cramming, and has to a very large extent justified the remark of the
Chaneellor that knowledge is, under the auspices of the Indian Universities,
cultivated by the memory instead by the mind. If the Chancellor should
care to look over some of the examination-papers of the Calcutta Univer
sity for the Degree  Examinations, or even for the Premchand Roychand
Examinations, specially in the literary subjects, he would find that in
almost every instance the questions were set, not to test the scholar’s cwn
extent of reading or powers of observation, criticism and generalisation,
but the object, generally speaking, seemed to be merely to examine his
knowledge and familiarity with the texts of the books prescribed or suggest-
ed. = The reaction of a system of eszmination as above described upon
indian collegiate teaching even for the higher degrees is evident  The
Indian system may and does teach and reward industry and application,
and may be an admirable training for the clerkship (although here people
are found to differ in opinion), but it leaves the student after a five yeacs'
course as helpless in the matter of original thought and work as on the
day when he entered the University, The Indian students, used to exami-
nations of the kind I have described, have an unusual kpack of picking

up in very short time indeed, just the information suited for their examing- |

tions, from an analysis or tutor’s note-book, and forget much in a few
days. And the Indian University * paper-setter” is no match at all for
the Indian College Student and the College—*" Professor.”  In some
instances, the silent competition between the “paper-setter” on the one
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hand, and the * Professor” and the student (who are paturally and geuerally
found ranged on the same side) on the other, as to who is able to get
the better of whom, is carried to such extreme lengths that the former in
order to survive the contest yiclds to' the temptation of picking out things
not generally known, and minute details which every wise man is content
to leave to be looked up when he wants them. The result is that a kind
of  artificial knowledge solely for use in  examinations,— Lord Curzon's
“collection of neatly-assorted facts like the specimens in glags:cases in a
museum”—-thig sort of knowledge 18 encouraged or engendered.  The
Caleutia ' University papersetter, for!of him 1 have had opportunities of
making some study, so manages his work, asks such questions that what
the! Indian teacher has to do is merely to stuff the mirds of his pupil with
the thoughts of others rather than to use his own. The carrying power
of the higher class of Indian students, the “portative memory ™ asi it has
been aptly described, the power of getting-up or of acguiring, is very great,
And although such power is not to be despised, it will, to quote Lord
Curzon again, never “ carry the student out' of the ranks that follow into
the ranks that lead,” The Calcutta University system of examinations 'does
not encourage or reward self reliance on the part of the student, on which
the Chancellor lays so much siress; and naturally, therefore, not being
tanght to practise it, since the days of his preparation for the Matriculation,
Y when something bappens that is not provided for by the regulations, or
that defies all precedent, he is apt to find himself astray.  He has not
heen taught to practise selfreliance, and therefore he is at a loss, and he
turns to them for the guidance which ought to spring from himself” (If
*ihis is a fault,” as the Chancellor points out it is, ‘“against which the
students of the University ought to struggle unceasingly ;7 it is clear that
the Calcutta University by setting |he wrong papers and placing before
students a wrong standard of proficiency do not help the growth,  bit only
stifle ‘all ‘honest attempts to learn and to teach, on the part respectively of

\/the pupil and of the teacher. ''The function of the tutor, as has been well

said, is to guide, suggest and supervise ; the function of the 'student is to
read, anpotate, consult books of reference, and to write exercises. The
tutor has to stimiulate the energy of the stndent and bring out his latent
capabilities, while the true student also stimulates the teacher and is in due
course able to take his place.  If ali this is true, the University exaraination
system should be so devised as to brirg to the front only such young men
as have conformed to the above standard, and to place in a lower rank
those who, unable to draw ane correct generalisation with their, own  brains,
are ‘only full of second-band knowledge.  As things are, their positions are
réversed, with the necessary result that all honest teaching is discouraged
or discounted, The teacher does the work which the student should
perform, and abdicates his true position. A system of cxaminations by the
University would have to be devised whick would expect snore of the student
and would do more for kim. ‘The efficiency of teachers is bound up with
a right or wrong system of examinations. As the President of the Indian
Universities Commission very well pointed out in his Convocation address
(x5th February, 1gcz):—*Even if the Universities ceased to be merely
exaraining bodies, they will still continue to examine; we cannot dispense
with’ the mechanical tests of the work done. But we are all conscious
that in times past their tests have exercised a depressing influence on teacher
and stadent. They narrow the mind of the student until he thinks only
of petcentages ; they deprive the teacher of all initiative and independence
in the choice of his subjects and in his manner of presenting them™to his
upils.”
i Having showa myself in such complete agreement with the views of
the learned President of the Universities Commission, I would in future



 articles ‘go ‘more into detail into the subject of Univeisity Examinations
‘and try to suggest some remedics in as briel a compass as 18 consistent
. with ciearness of exposition, for the evils to which 1 have sought to, draw

X

the reader’s atteation.

THE UNIVERSITY AND THE COLLEGE: HOW THEY
| ARE RELATED. ‘

L_

The principal feature of the older English Universities-—of Oxfdrd‘

‘and of Cambridge—are the Colleges, Originally, however, the University
was a commaunity of men engaged in educational work, and a menber was

a masier, 1.e.,, one who had found entrance into the body as a duly-licensed

teacher, and as teaching Arts-subjects, was an M.A., a masler of arls;
" while the stage of a backelor was one of apprenticeship for the mastrship,
And the masters were distributed among the several facu/sies for the different
branches of academic learning. | Such was the original University, a com-
munity of learned men engaged in educational work, a close and select
community of teachers, | The second stage of the Universities was niarked
by the growth of the Colleges, which have in the end come in a manner
to swallow up the Universities. In England, the Colleges' have through
their tutors and lecturers supplied nearly all the teaching of the Universities,
the lectures of the University Proféssors being, except it the  case
of the highest few among students, either supernumerary or  orias
mental. ' No sooner is a studeat admitted into a College, than he is
assigned to a #wior, who throughout the student’s University career has
complete control over his work, advising him as to what books to read,
what lectares to attend, ete., besides assisting him in his work. And the
progress of the 'scholar is tested by each College at the end of the year,
independently of the University, and if he fails, bi is liable to a fine; while

a second failure renders him hable to expulsion from the College. And

such is the bigh tone of the Colleges and the moral control exercised by
the tutors and the lecturerss that a student as litile thinks of changing his

- College as he would think of cbanging his name. Thus, it would appear ‘

that the Colleges are everything, and the University, as distinct from the
Colleges, a very minoz factor.  Of late years, the Colleges have combined
their forces and established a common system of lectures, so that there
are at present (1) Inter= Collegiate lectures delivered by the various Fellowws
of ‘the Colleges; and  (2) University lectures delivered by Professors,
University L cturers, or Demonstrators.  In this way, the Colleges have
continually increased their teaching power, and have almost supplanted
the University, or, more correctly, bave almost swallowed up the University,
The  part which University Professors or Lectarers play is comparatively
small ; but there are the various University Laboratories, all centralised
in the Museum, where Sciencestudents do practical work, only one
or two Colleges having laboratories of their own, which, however, are
only free for their own students. We understand, then, whetein lies the
strength  of the English Universitids ; whence is the motive power which
keeps ia vigorous life the English University machinery, Tt is not so much
in the University proper as in the Colleges. Now, the most important

{

question for enquiry and decision is-—what supplies the motive power to

the academic work done under the auspices of the Indian Universities.
Is it in the Colleges or in the University 2 Which is the supreme factor in
the higher educational life of this country, the Colleges or the University ?
Undouttedly the answer is——it is the University, not the Colleges, for the Cok
leges would collapse directly the University ceased to do itsexamining functions,
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Fhe Colleges have not originated in and have not continued in their existerice
| through, any redson d'etre of their own, but they have been conjured into

being by the touch of the University, The University dicappears and the
Colleges 'also  disappear, althongh they may take birth in other bodies,
This, then, is the most important point of difference betweén the English
and the Indian Universities, In the former case, the Colleges are practi-
cally the University ; while in the last, the Colleges are but ephemeral pro-
ducts dependent for their very life on the life of the University, 1 have de-
scribed the state of things as it is here ; the University as a body influencing,
directing and dominating the Colleges, by its system of examinations, and the
Colleges rearing their heads under the auspices of the University and fitted
only to prepare candidates for the University periodical | examinations,  The
Indian Colleges, in fact, partake more of the nature of coaching institutions
than of teaching bodies. How to convert these multiplying coaching
institutions into Colleges proper—into teachtng bodies in fact,~—is orie of the
prime questions for the Universities Commission to consider.  When these
Colleges have become teaching bodies, the Indian University would have,
as of patural necessity, in the main become teaching in character ; while in
its corporate capacity, it might also, if necessary, supplement the efforts of
the constituent colleges by providing extra and wuseful appliances in the
common interest of the entire body of Colleges.  The craation of a' Teach-
ing ' University, even if it were not financially prohibitive, would be a
revolutionising process; but that such a University might evolve under
proper conditions admits of very little doubt. Now, in India, the
easiest and, pethaps, under existing circumstances, the  nost| effective
way of directing or moulding the course or character of studies ' at
the Colleges would be through the door of the examinations. 1t is in these
examinations, success at which is valued more than Collegiate training that
the practical reformer would, in the first instance, seck to find the lever -
whereby to raise the Colleges. Is it or is it not afaet that the Indian
University very largely influences or dominates Indian Collegiate teaching by
the manner in which it discharges its functions as an examining board ?. Ts
it or is it not a fact that the character or scope of the questions set by it
bas hitherto very largely shaped and moulded the character or scope of the
teaching imparted by the Colleges-—has, in fact, determined the training
given in those Colleges.  If the answer to these queries is in the affirmative,
then, the further Guestion follows,—1Is it possible or practicable for the Uni-
versity to lay down such tests, prescribe such qualifications, or devise such a
system or style of examinations as shall beneficially react on Indian Collegiate
teaching and ensure a proper training at the hands of the College authe-
rities ? In my humble judgment, the first or preliminary steps to Indian
University Reform woyld consist in giving due importance to this question
and endeavouring to find a right solution of it. For all reform must be
slow  building-up, and accordingly must proceed along the line of least
resistance. And the main function of the lndian University = being to
examine, it stands to reason that it should not be subjected to radical or
violent alterations, until or unless the methods of legitimate reform that are
yet open to it have been tried and have been found wanting.

IIIL
UNIVERSITY EXAMINATIONS: THEIR SCOPE
AND CHARACTER.
Unlike the Colleges at Oxford and Cambridge, the Indian Colleges

are, in point of fact, though not in name, only coaching agencies, and I have
pointed out that the process of development of the Indian: University from
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an emminin'g board into a :te#chihg é’orporatinn would be through the éot"v

L

version of the Indian Colleges into, true Colleges or teaching bodies and
training institutions. = The difficulty of suggesting a scheme for the porposes
aforesaid lies in the fact that, whereas true teaching or training  of scholars

‘at the Colleges would have to be kept by usin view as our real or direct |
© object, we' cannof, by the necessities of the case as applicable to our

Indian’ Universities, proceed straight on and compass that  object. In

England the older Universities were from the very beginning educational,
i.¢,, teaching and training bodies, a community of masters ; and as the

Colleges arose, they arose as so many teaching bodies, whose efforts at

teaching and training served only to supplement and strengthen the efforts |
of the Universities.  Zere, both University and College aimed straight at

one thing,—teaching. AHere, both University and College have also kept

before them one primary object, but that object unfortunately concerns
itself only with examinations. It would thus appear that the primary woik
before the Indian University and the Inmdian Colleges being respectively
the  holding of  examinations 'and preparations for such  examinations;
the work of teaching has come in not as a primary or direct factor, but
only as an accessory, 7.¢., incidentally or indirectly. The great historian B, A,
Freeman was of opinion that, “every examination was itself an evil, as
making men read not for the attainment of knowledge, but for the object
of passing the examivation, perhaps of compassing its pecuniary value,”
(WNvincteenth Century, 1883, page 643.) 1f thisis so, the evils of examina-
tions are not minimised but ouoly sggravated, if Universities and Colleges
luok, each in its own way, on examinations as its direct or engrossing occupas
tion.  Notwithstanding all this, the process of development of Indian
Colleges into true Colleges and the eventual conversion of the existing
examining boards into true Universities will have to be accomplished, We

are not permilted to write on a clean slate ; we cannot dislocate all existing

arrangements by immediately demanding the impossible ; we must see
if the existing system is capable of improvement ; and, not only so, we
must see if taking advantage of the fact that examinations shape and direct
the course, character, methods and scope of instruction at the different
institutions, where candidates are prepared for such examinations: we
must see if, having regard to this allimportant circumstance, it is pos:
sible to devise a self-acting arrangement whereby the native antagonism
between teaching and examinations may be smoothed down into friendship,
and true teaching may receive an impetus through the compelling agency
of examinations,

Recognising, then, for the future, examinations as a means and nos
an end, the end being the promotion of sound teaching and training,
the point for consideration and solution is-—what should be the
character of questions set by the Universities that would promote sound
teaching ; that would help and pot hinder the true teacher : that would
encourage the honest teacher and the genuine student in their efforts to

nullify the efforts of the crammer and of the crammed? Hitherto the .

questions have been smainly of a kind that rewarded only industiy
and tested only the “carrying power "—the power. of = acquiring, of
getting up—of the candidate. The questions bave been, in too many
instances, set to test the student’s familiarity with the text-books pres-
cribed ; and, in very few instances, have they been such as tested
the student’s range of reading, powers of thought, of generalisation, of
criticism, or original work in fact. Have the questions set in any appreci-
able number of cases, one may reasonably inquire, been such that the
candidate at examinations finds it more paying to have reasoned-out,
independent thoughts of his own ; and less paying, if his business has been

only with books? Is it true, as is sometimes alleged, that in most cases .



perpetual state of pupilage, and has only to read to rec ollect, when he' is of

an age to reflect, to examine and to judge ?  And is it true also that s the

| result of the system, thers has been a moral break-down, a' total weakening
. of the whole moral frame of the student, making it impossible  for him to

©study @ subject without the artificial stimulus of an examination?  And
coming | to' consider one of the indirect but important aspects of the

' ‘examination system as pursued in the Universities, is it a fact that their

examinations (rewarding bookishness with a very liberal hand) are of a
. character calculated to engender in students the mischievous delusion that

brain-work that could produce nothing was yet a more respectable thiog
than | bandiwork that produced sometbing ?  The Indian Universities Com-
mission will, therefore, have to consider whether it is possible to devise a
scheme of University Examinations, which would directly and printipally

aim at separating the chafi' from the grain, at making out a clear division

between these who are taught only to listen, remewmber, ‘and believe, and

those who are trained to see, compare, verify, and judge.  The Indian

Tniversitics Commission will have, in fact, to find out how dogmatic teaching,
which lends itself eminently to cramming purposes, may find no support
or stimulus in the scheme of examinations of the Universities in India.

[RIREISEY

Y | Iv.
THE UNIVERSITY-EXAMINER AND THE COLLEGE-
TEACHER. |

In devising a well-organised system of ‘examination, the thing specially
to be kept in view is the mutual co-operation of students, teachers, and
paper-setters and eaminers  towards a common end, the' common end
being a high standard of education ; for, to quote the learmned President
of the Universities Commission, ** Colleges and lectures and examinatiots
are usefui only in so far as they give a right direction to the minds and

characters ‘of men” (Caicutta  University Convocation Address, February

25tk 1002),  Now, an examination is a useful instrument in the hands of
a teacher to test his oron work, and to know how far his pupils have followed
and profited by his teaching.  Good, sound teaching being the one  thing
needful, the one thing for which the College, the University, and the
examiaer ought to exist, and the teacher or training being the person who
is specially and primarily entrusted with the work of teaching, the teacher

' far fis efforts in edwcating his boys are bearing fruit? And if anybody

¢lse should at all come in and take part in the work of examination, his
part would be only that of an assistant or a delegate, but never that of a
superior or even a co-ordinate authority. = If training is the object for which
the teacher should exist—-he o1 somebody else who is identified or equally
interested with him, or derives his authority from him should be entrusted
with the work of examination, or the work of experimental vetification  of
the methods adopled by Fimself. An outside authority, one whose work
in life is something else than the training or teaching of boys, must never

" be allowed to sit in judgment over another whose sole {unction is such

teaching and training. I, however, a. person 'is appointed a teacher who
is ill.qualified for the work of training boys, the remedy for it is either to
replace him by some better-qualified person, or to place him under ' the
control or guidance of a true teacher or traiver, who will ‘alone have the
right to test his assistant’s work and direct his_ efforts,. But'in no case does
the remedy lie in appointing a man w0 is as illqualified as, or worse

the questions set are sueh that the student is compelled to remain ina

/is the one person who primd face, has any real claim to examine his boys 3
for, is it not he who requires to know and feel, more than any others, how
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qualified than, the teacher who is found wanting. I desire to make it clear
. that, given the frue feagher, he is alone fitted to exarmine, not the ontsider
‘or anybody else whois not a teacher, or trainer of youtbs himself, | The
examiner who is not.a true teacher is not 4 help, but a hindrance to all true
( teachers ; and an examination conducted by such an examiner takes the |
whole soul out of teaching ; with the result that a true teacher finding hiraself
relegated to a secondary position, is in a manner compelled to conform
| to an external standard, and soon comes to lose faith in himself, sinks into
. ‘the position of his own text-books, and gives but little of his own person-
ality to his work, |Thus, it is essential that not the nominal teacher, but
(.the true teacher, 7., one who is a genuine student or worker himself,
should alone be appointed to teach and to examioe. The question of
teésting the efficiency of the work of a teacher by means of examinations
should be left to be solved by the body of well-qualified teachers in the
different colleges.  All the various checks and balances, the endless con-
trivances to weigh and appraise the work and efficiency of teachers become
necessary or natural when we have once committed the initial mistake of
bringing in the wrong set of men and labelling them as teachers and
trainers, when in fact, they are no better than amateurs, who ought to
qualify by apprenticeship under a master for the mastership in some  future
time.  Therefore, it would appear that if an examining board like the
Calcutta University is at all to develop intoa teaching corporation, ie,,
a true University ; and il the process-of such development is through the
gradual conversion of the coaching establishments known as Colleges,
whether Government or private, into true teaching bodies or Colleges proper,
the first thing to consider is whether it is possible to lay down specific
conditions of work for a teacher in a College, compliance with which alone
.would mark hira out for special recognition by the University, as a teacher
proper, with whom shall lie principaily the work of teaching and examining
and of determining the course of University education. The great body
ol apprentices in Indian Colleges, although they may continue to hold the
courtesy title of teacher, must nevertheless, in a well-orgaaised scheme of
education, be relegated to their proper places, occupying only a subordinate
position, while ‘all control and authority, both at the Colieges and the
University must go to the body of teachers proper, ., those who by
approved work in the past or by approved work during specified periods
of their incumbency, have been finally accepted by the University as such.
The pivot on which the whole University machine must be made to turn
would be this superior body of men whom I have designated as teachers
proper. It makes a whole world of difference whether you entrust the chief
share of educational work to true teachers or to appreatices. If you
merely juggle with names and call men teachers who could only be assistants,
and entrust these assistants—however great may be their academic dis-
tinctions——but solely on the strength of such distinctions—with the
important  work of teaching, and of guiding and controlling teaching
by means of the University examinations, your Colleges shall 'remain
coaching establishments to the end of time, and the University shall
remain an examining board for evermore.  Therefore, it comes to this
that the University must lay down speécific conditions of work or of
competency for this superior body of teachers, so that only the fittest
among the great body of teachers may find it possible or easy to find
entrance into the select body of duly-licensed teachers and may be recogrised
as Such oy brothers in the profession. What these specific conditions for
membersbip in the body of licensed or recognised teachers should be, I
will discuss more fully hereafter; but that they must be clear, distinct and
of a kind that shall leave only the fittest among teachers to survive seems—
in the light of what I haye said as to the paramount importance of preserye
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ing the purity of the body of recognised teache,rs%sﬁfﬁciehk'y mamfest ‘n

may be that my scheme for organising a superior type of Coliege-teachers,

with whom all power shall lie, may not commend itsclf to the guthorities ; but
1 would invite the special attention of the members of the Indian Universities
Commission to the supreme importatice of the question, | For, although it is

.quite true that ascheme for the creation, and maintenance of a body  of

men-—whom [ bave designated as teachers proper--can only be discovered

_and pursued at the cost of some trouble and expertment, still, if truuble
and thought and experiment are to be spared in this great watter, the

Government and University had better at once resign the hope of attaining
any toral and intellectual results of real value from what they are doing,

QUALIFICATIONS OF THE RECOGNISED COLLEGE-
TEACHER.,

The object of all teaching being the training of pupils by the teacher,
the giving the right direction to their minds and characters, it follows ab
onge (a8 I have shown in my fourth article) that the teacher himself is
the proper person to examine his boys or some cne else who is equally
fitted and interested like himself. The vesting of all authority and con-
trol in the body of men whom I have called teachers proper, as distinguish-
od from others whe are not teachers yeb, who cannot be called masters,
but only apprentices, although nominally holding the title of teacher,—
this vesting of all authority in teachers proper is, as 1 have tried to show
in a previous article, the first steps to a real reform of University educar
tion in India—the very first steps towards converting the Indiun colleges
from merely coaching agencies, which they undoubtediy are at the present
moment, into true colleges or teaching bodies. Kvery other reform must
vadiate from this central of reforms and any attempt to view things merely
from the outside without reaching the central fact of teaching, would leave
things as they are, perpeétuating the present character of Indian Colleges
ag coaching establishments and of the Indian University as a merely ex-
amiming board.

The selection and appointment of such teachers in Indian Colleges
as shall be competent to play the high part which must be allotted to them
in any genwine scheme of education and examinations is, thervefore, a
prime question for the consideration of which no amount of trouble, thought
and eéxporiment should be accounted too much. To  differentiate true
teachers from others that may be hitherto enjoying the same name
and privileges would be, it need hardly be said, the object of any specific
tests—any specific conditions of work for the true teacher. Now, in finding
sich tests we can very well start from the recogmised proposition that a
true teacher-—one whose aim is to train or educate—bring out the latent
tapabalities of his pupil—never resorts to dogmatio tcaching; and if
such s his ruethod, it is also clear that in examining his boys, his object

would be to discover, ot if they have acquired the power of listening,

remembering. and believing ; but if they are able for themselves, to see,
compare, verify, judge, classify, expound or comment. This being so, it is

| clear that the college-teacher of whom I am speaking must not himself

be a person, which ke s or apt to be here in Indio-—-whose mind is only
full of second-hand knowledge, a storehouse of “neatly assorted facts
Hke tho specimens in glasscases in a museum.” He must be a person who
does nob think the vace won merely because he has passed certain examin-
ations, mevely because he has won high honours here in India or at Oxford
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1 or ab Cambridge or elsewhere; but he must be one who is daily engaged
in sorae work which improves and disciplines hiz own powers of secing,
| wompaviug, classifying, vevifying, judging, ete. On any other condition,
. the teacher would degenerate into a crammer; and all teaching become
dogmatic,~-monkish, ?%OI am allowed  the word for the purpose of fuller
expression. (A teacher who has allowed his mind to rust—who looks on

the store of accumulated knowledge with a sense of complaisance, whose
brain does not teem with new ideas or movel combinations but only with

thoughts, (however excellent) of others—sueh aman I should like to relegate
to a subordinate position in a revised scheme of University or collegiate

education in India. Xt follows, therefore, that the teacher proper must be

an original worker himself ; one who is not resting on his oars, but pushe
ing away as best as he might into the wide sea of knowledge in a direc
_ tion of his own choice; so that he might know how to whet the intel-
lectual appetite of his pupils and direct them along lines of original thought
and research, A teacher who is alse a worker is alone fitted to raise hine
self and others from the slough' of routine or dogmatic teaching and routine
examinations. The collective wisdom of the Indian Universitics Commis
sion ought to be able to devise some system for the selection of the kind
of men I am speaking of and to prescribe certain conditions of work such
as would clearly differentiate them from the great body of assistant teachers
who would work under them in our Colleges. For myself, T shall be con-

tent with throwing out certain genersl hints and considerations to help

in the right solution of the question.
Before proceeding to give the reader the pesitive side 'of my proposals

I desirve to state what I may call their negative side. T desire the Univer-
sities Commission to consider whether in preventing degmatic or artificial
teaching and artificial examinations, rewarding and encouraging such teach-
ing-~it is enough to lock only to the academic honours or distinctions won
by & teachor, whether, in fact, it is enough that we should for ever rest
cotnplaisantly on the instial presumption that a brilliant graduate from
Oxford or Cambridge or elsewhere after appointment in India is not likely
to degencrate into a dogmatic teacher, but, shall ever remain a living
worker, even amidst the depressing influences of life and environment in
India. An even cursory esamination of the question-papers set at the
diferent Unijversity Examinations-—papers set by these brilliant = home-
graduates in so many instances—will reveal the astounding fact that the
questions set are only calculated to test acquirement,” ie, how fat the
teacher has Been successful in stuffing his pupil’s mind with the thoughts
of others—to use Tord Curzon’s pointed phraseology ; and in very rare
¢ases, indeed, have they the effect of directing and stimulating education or
true training. The question papers are an ample store-house of information
on the subject of University cducation in India—to which the Universities
Conimission should largely resort for purposes of study. They are the
handiwork of brilliant University graduates from home or elsewhere and
for ever dissipate the delusion that a good degree from Oxford or Cambridge
or mere Indian experience of itself is enough fo qualify & man as a trainer %f
University youngmen. These University Question-papers afford document-
ary evidence of a most convincing and even conclusive kind which who 53
reads may understand, and which, therefore, ought to be scrutinised an
analysed by the Indian Universities Commission with a view to decide once
for all whetlier it were not necessary to make any extra provisions to pre
vent artificial teaching and artificial examinations such as have existed
during these forty years and more.

mﬁs far as T have been able to judge, I have come to the deliberate
conclusion that the future college-teacher in Tndia, although he might have
passed through a course of training at the hands of the preater men of
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“Eﬁrope and have had oppoﬁuﬁities of imbibinghwbiﬁa of fpriginé‘i wﬁrkmxd ;

thougut at some renowned foreign University, would scon under coiwting
circumstances, cease to be a living worker in India j—and 0 that,

therefore, he would fequive to be helped in some way, that he might

nob sink into the slough of routine teaching and routine examinations that
-gre in vogue in thie country and for which his predecessors in the Univer
gily must be held responsible. I do not contend that an Indian University
must produce during each decade of its life—a Newton or a Darwin, a
Newman or'a Ruskin. But 1 do contend that ' where among | college:
teachers, locturers or professors, the spirit is abroad of study and research,
of thought and observaiion, there surcly we may look forward, sooner ov
later to see savanis and scientists, men  of thotight and men of ideas.
And I desire to insist with all the emphasis I can command that the Col,
loge teacher-—one who may be given a special name by the Wniversity—say
“recognisod or gpecial teacher "—-must, in addition to whatever other quals:
fieations he might have, be so fully convinced of the value of developed
facultios and good mental habits in his pupils that he of all others, should
be fully prepared to shew in his own example how much he ig animated
by the spivit of thought and observation, of study and ‘vesearch!  For, it
is the absence of this spirit from our educational circles that has produced

what consequences iv has, both in the matter of teaching and pxamining,

of which the University question-papers are documentary ovidence of  a
clear, irrefragible kind. BRI

1 desire, therefore, to propose that. a college teacher on whom the Uni
versity may eloct to confer the high title of “ recognised teacher” and who
may accordingly be required to play a high patt in the affairs of the Uni-
versity and the college—such a teacher must be required to conform to
specific conditions of work, such as woul! help him in fulfilling the con-
| ditions of a true trainer and examinev of souths,  The conditions of work
for a University-recognised teacher and the corresponding  advantages ‘or
priviloges which, in my judgment, it would be feasible for the Universily
to 'confer on the body of such recognised teachers, I would lay befors
the reader in another article. * But whatever may be the merits or demorits
of the scheme 1 propose to place before the University Commission, my
submission is that the root-difficulty in finding a real remedy for the wvils
of Indian Umiversity education is the difficulty of discovering the method
whereby to sccure and maintain the purity of the body of men whom
the University shall recognise as a bedy of “recognised teachers” And T
affirat my convietion that mere academic distinctions and honowrs. hew
ever high, shall not, in the light of past expericucs, be held to be enough
to confer, for all time on a college teacher the high title of University-
recognised teacher.

V1L
THE WHOLE CASE FOR UNIVERSITY REFORM IN INDIA.

The whale case for University Reform in India may be thus put in
tha form of question and answer:—

(a.) “The great fault of education as pursued in this conntry is, as
wo pil know, that knowledge is cultivated by the memory instead of by
the mind ” (Lord Curzon's Convocation Adddress, 1902), .

Why is this so! Becanse the Indian colleges are not true colleges
#s at Oxford or at Cambridge——.c., teaching bodies or training institutions.
They simply prepare candidates for the University examinations. TIf the
the University examinations were discoutinued, they would collapse; the

\fi



waison. d'elre of their existence would be gone  They are ephemeral pro-

' ducts, dependent for their very life on the life of an external examining

board like the University.

() What, then is the remcdy? The remedy is in devising some means

 (¢) Has the Calcutta University any means or power to effect such
conversion? Yes, it has under the law, (1) The University by the Act
of Incorporotion has the power of “ascertaining by means of examination
the persons who have acquired proficiency in different branches of learning ;
and of rewarding thent by Academical Degree;” and (2) secondly, ib has
the power to make “regulations touching the qualifications of the candi-
dates for Degrees and the previous Course of instruction to be followed
by them.” (Act IL of 1857). - :

(d.) Has the University availed itself of these  powers?  Yes, ib has
by instituting various Academical Degrees, examining candidates and con.
ferving on the successful amongst them, those Degroes; and prescribing
the courses of instruction for such candidates. | '

(¢.) 1f the University has already availed itself of its legal powers as
aforesaid, how is it that the affiliated institutions sending up candidates

* for University examinations are, in your opinion, meroly coaching establish-

wents and not true colleges or teaching budies and training institutions,
so that, as you say, they are bound to disappear, if the University ceases
to perform its function as an examining board? The answer is that al-
though the University is vested with full powers to direct, coutrol, shaps
and mould the course of education of those who come up to it for its De-
greos, still it has so used its powers that, generally speaking, candidates
Whose “minds are stuffed with the thoughts of others” are specially rewards
ed; anc wfiliated institutions that are able effectively to act as coaching
agencies are found to be specially successiul, :

(f:) What ground have you for saying that the University has so
used its power as to bring about the wrong resultsi About the results
thera could be no question; witness the declaration of the Chancellor. of
the University which has already bevn quoted [vide (a) ante.].

The only point is-~—how to counect the actual results with the action
of the University. The point would be answered if it were shewn firstly,
that the University examination questions are of a kind thai mainly re-
ward bookishness, t.e., brain-work that occupies itself only with ¢ acquiring "
second-hand thoughts ; secondly, that success at the University - examina-
tions being the primary concern with candidates, the action of ths Uni-

 wversity in rewarding mere barren-brain work encourages candidates to resort

specially. to imstitutions, where they are specially  coached for
such examinations, Thirdly, that not only does the action of the Uni-

versity encourage and reward bookishness, i.c., brain-work of a kind that:

is able to produce nothing original ; but it also stifles all honest teaching and
all honest attempts to learn, on the part respectively of the true teacher and
of the true learner. ”

(g.) How is it that you think that the Uhniversity examination papers
ave of # kind that roward only ‘bookishness, when it is a fact that theso
papers are in so many cused set by brilliant graduatés of foreign Univers-
ities? The answer is that the questions that have been sgt by such gra-
duates during the last forty years are published in' the University calendars
for their respective years, which also give the list of texi-books prescribed
by ‘the University for the different years. And serutinising these ques-
tions for all the different University examinations in connection with the

for-the conversion of the existing conching agencies mis-named colleges into
 colleges proper; ie., teaching and training bodies. '
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preseribed  text-beoks, it will be found that the questivns set were of a
kind that rewarded hookishness. The question-papers read by the light
of the! text-books prescribed furnish olear documentary evidencs on the
STAEGBRRL 1 Gt e G L U

() oo a number of years (e. g. 1875-19) the Caleutta University pre-
seribed no text-books in Emglish for the Hntrance examination, how do
you think that the questions set during those years would reward book-
whness? fti ‘ b el Wl D

*/ Althongh there wers no prescribed text<books in English during those
years, an, examination of the papers setl would reveal the fact that most
of the questions set were of a kind that lent themselves sminently to oram-
ming purpeses and were, in fact, taken from Bain’s Higher English Gram-
mar and Messrs. Towe and Webb's Hints on the Study of English.
(i) Do you think it possible to set papersin English or other subjects
which would test sometling higher than bookishness and which would
offectually nullify the efforts of the cratnmer and the key-malker?

T do think that it is quite practicable to frame question-papers of a
kind that would at once test and differentiate candidates uuder two separ
nate heads:~(7) those whose work is only to listen, remember and to be-
lieve s and, (/i) those who are able to see, compare, verity, classify, judge,
expound, and ecnunent, i

. On & future occasion, I will explain myself more fully by classifying
questions wider proper heads, which would be such that o proper answer
to these questions would be easy only to those who have undergone a
systematic training and which, therefore, would bafile the efforts of the
crammer and key-maker:

. (j+) Do you think there are any other ways to which the University
could be of help in not only not rewarding but in discouraging or discount-
ing bookishness? Yes—by an improved system of marking answers; but
(still this improvement on the system of marking could come only as s
nieuessary adjunct to an improved system of setting examination papers.

(&) But supposing the University should insist that a candidate for a
University examination should produce what may be called a qualifying
certificate-——that is a certificate from the head cf an affiliated school or col-
lege showing, first, that he has completed in that institution the course of
instruction prescribed by the Univarsity, and secondly, that he has, judg-
ing from a test examination to which he has submitted, reasonable chances
of ‘passing the ¢xaminations ;—supposing such qualifying certificate were
vequired  of every candidate-~do you not  think the University would
bein a position to alter for the better the existing state of things? 1 hard:
ly think so, wnder the ezisting system. In the first place, such a certificate
1§ actuadly required of candidates for the Entrance Examination; while as
régards the First. Arts and the B. A. Degree oxaminations, a modified
form of the above certificate giving only the first item of information as
aforesaid is also required: of candidates in evexy case, oxcept in some special
cases. In the mext place, even if the full certificate were demanded of all
candidates for all the examinations, it would not make much difference.
Because so long as the University paper-setters so manage their work, ask
such questions that what the teacher has to do is simply “to stuff the
mind of the candidates with the thoughts of others” a certificate from an

| affiliated Indian school or collego would only. mean that the candidate has
completed the preseribed course of instruction in that college; and in pro-
portion as the work of coaching the candidate has been well-done in that
School or College—the condition of o candidate’s reasonable chances of pass-
ing the University examination would be satisfied. o ‘
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i (Z) But, apark from the character of the questions set by the Univﬁé;ity

paper-setter, cupposing that the University should require that a candidate
for a University oxamination in a particular subject should have pasced

through a prescribed course of instruction upder a teacher speciallg recogi
erencel

nised, by the University, don’t you think that would make some di

Yes, the only differcnce would be that a teacher who ought to teach only
English for instance, and who in many cases is called upon to lecture on
~ other subjects would

versity as specially fit.
(m.) Don't you think that the teachers of boys by the University-re-

cognised teachers would be of a different character from what obtains ab
present? I bardly think o, wnder the existing system ; and for two rta-

sons principally. In the first place, the list of University-recognised Col-
lege-teachers would naturally include many distinguished men,—men dis-

 tinguished by their academic’ distinctions who are now on the staff of affili-

ated Colleges and who are also distingnished and important members off
the University. The mere addition of a title to their names would not
make them batter or worse tezchers, better or worse paper-setters and ex-
aminers, so long as the existing system is allowed to continue—the system,
T moan, whereby bookishness or barren brain-work is specially rewarded

by the University paper-setter. In the next place, if any of the distin- .

guished graduates of Indian or foreign Universities would take it into their

heads {o observe a lofty standard of teaching and if at the same time the

University papersetter should continue to set questions that, would o&lg
require the minds of the University-recognised teacher’s pupils to be “stufl-
ed with the thoughts of others, however ecxellent” the University-recog-
nised teacher and the University papersetter would pull opposite ways
and it is not difficult to foresee which is likely to survive the contest,—
when it is remenibered that no Indian College, Government or Private,
finds it financially convenient to do without comparatively large elasses,
and when it is also remembered that, speaking generally, scholars resort
very largely to places where the work of coaching candidates is very well
o

(n.) Ts it, then, what yon suggest that the coliege-teacher and the
paper-setter must not pull opposite ways, but that they must work in con-
cert! Yes, and something more. = In the existing system of examinations,
the college-teacher is in ‘almost all cases the papersetter; and. so far the
concert aforesaid ig secured. But what is absolutely necessary is that there
should be not only concert, but: Co-operation of a very healthy kind.

(0) What should ene understand by co-operation between  college-
teacher and the papersetter being of a healthy kind? I mean that
Colloge teacher should set a lofty standard of teaching and the University
papersetter by the character of his questions and the paper-examiner by
an improved system of marking answerpapers and the University Texts
Book committee by preseribing the right sort of books should co-operate with
the college-teacher in maintaining the lofty standard of his teaching, and
with the honest student in his efforts at thinking, study ohservation and
research.

() How do you think it is possible for the University to secure the
kind of healthy co-operation you mention between collageteacher and the
University paper-setter] This could be donme if the University should
appoint as a paper-setter a college teacher who is prepared to set a high
standard of teaching himself and who would be also nnder an cbligation to set
papers that would specially reward scholars who are willing to follow: and
are able to profit by such high standard. 3

have, in a system of recognised teachers in particular
subjects, to teach only the subject in which he is recognised by the Uni-

T



A high standard would require a teacher to teach in such a way tha
pupil would be called upon not simply to heur, believe sud remember
lectures, but more specially to see for themselves, compare, verify, lass
- judge, expound and comment. o

() Do you thik it is possible to sob & high standard of teaching by

the University appointing its own professors and making attendance at

the leetures of the Uuiversity professors count towards the required per-
0

contage of attendance? Yes, but would stadents in any number care f

attend such “high-standard ” lectures, so long as the University papersettor

makes | it possible to a candidate to obtain distinetion ab the examination,
although he might be unable ‘Lo draw one carrect gencralisation with. his
own brain” and, is only tull of secondhand knowledge?

() Wllﬂ should we  understand ‘b‘yf‘a lugh ﬁtandarrd oty ai n b

(+.) But supposing a University professor who is able to &elivéf“‘hig]h i

standard 7 lecbures, (in the sense in which you have explained the term)
and who does deliver such lectures for the Uniyersity were appointed  to
set papers at the different Uniyversiby examinations; would that veact on

| collegiate teaching and improve it?  No doubt it would. If, as a paper-selter
‘‘the University professor would see that the questions are also of a high

skandard rewarding something higher than barven brain-work, college-teacis
ers would follow Ads lead and candidates also would take the hint) and tmn

over a new leaf.  But the improvement to which 1 refer would  be only,
possible on one condition, which has been already specifically mentioned;

namely-—that the University-professor who is to set. the example  to

College-teachers should be himself able to and should actually impart high-

standard teaching and be appointed to set the University papers in his own

subject. | ‘

(t.) But supposing the University instead of appointing separate pro-
fossors of its own ghould pick out the best men in the existing colleges
and recognise them. as University-recognised teachers and appoint them
to set papers and to seleot text-books, don’t you think the same end woild
be served? Yes—but on the condition to which 1 have spevially referved,
namely, that the recognised-teacher should be able and should actually im-
part ¢ high-standard ” teaching to his pupils. | ‘ !

(u,) In what way do you think it is possible fo encourage, stimulate

or enforce such high’ standard teaching? By means of “high staadard”.
examinations-—understanding the expression, high standard, only in the .

gense in which T have explained it gmﬂﬁ question ()] and by, appoimting
a3 paper-sobters the high-standard ” lecturers or teichers; and thirdly, by
devising a scheme whereby partioular college-teachers who are competent
to impart * high-standard ” teaching and who on agreemg to impart such
teaching may during the period of suph tecching be clagsed into a special
body of  University-recognised  coliege teachers—being  invested . with
special powers and privileges by the University. And fourthly, by requir-
ing that candidates for Honours in any subject in Degree examinations must
have read with a University-recognised teacher in that subject and be able

to produce a qualifying certificate from him to that effect. Those are very

briefly the general principles of the scheme.

VIL : ~

COURSE OF HIGH-STANDARD TEACHING BY UNIVERSITY.

RECOGNISED COLLEGE-TEACHER.

In my sixth article, T explained in a general way what I nmean by high—v‘
standard teaching——which when it is imparted by a coliege-teacher would

alone make him eligible for recognition. by the University as a recognised



| “ypuffed with the thouglits of obhers "

"‘tgg,elfwr | The central iden which runs through all my articles i

th \ ‘
| specially’ rewarded by the Univers

' while those whose minds are only

should B¢ enmabled to study, understand and appreciste the thoughts of

{ Gthers, and that it is unreasonable that they should' Ge called upon to think

- and woik for themselves without having had opportunities of learning how
others ' hiave thou

| contents with a view to pass an examination which tests only such “ac-
guiring 7 is ome thing; while the study of a book with the intention of
stimulating one’s talents, power and eapability—with a view to bring into

activity what i¢ within him—is another thing altogethier. In the former

case, the “ acquiring " of second-hand thoughts is the end in view; while in

the labter case, it is a means to an end, the end bemg the development of

the higher intellectual facultics. The reading with a teacher or under his
guidance standard books must mot, therefore, be proseribed, but! on the
Ugontrary, must: be encouraged, provided always that the teacher so controlsy
his pupil that the object of his reading hecomes the stimulating and develop-
' ment of his own powers and faculties.  Whenoe it follows that the teacher

himself, in order that he may see the right example to his pupil—must
not be a mere encyclopoedia of others’ thoughts-—n merely book-learned man-—

hut one who sets before himself in his own' case the end which he wishes to
inculeate to his pupils. Fe must be able not only to divect the ecourse
. of their studies in the required direction, as explained ; but his own studies,

ohservations, lectures and work must show that he himself practises what

he preaches. | The course of high-standard teaching by the University-re-
congnised  teacher, thevefore, maturally falls under two heads: (e) directing
* {he work of ‘the student with a view to lead him along lines of independent

thought, observation, study and research : and (b)) doing some work of his

owil and placing before his pupils the methods and results of his own
with a view to inspire them with the spirit of original work with which
hie is himself animated. ‘ .

X 'will ‘begin by taking up the question of the University-recognised
teacher’s own work. By way of illustration, T will tale up the subject
‘of Bconomics and show in what way the recognised College-teacher may
help the eause of true education of his pupils. Under the existing system,
the Indian college-teacher usually gives only summaries of portions of
text-books prescribed, or notes which are also summaries of other books.
In many cases, as when called upon to teach the M. A. Degree candidates,
e simply dictates notes or leaves them to study for themselves: 1
do not object to the college-teacher’s asking his pupils to read boolks for
themselves,~—that is pood so far as it goes ; —but at present, there is absohite-

ly no attempt on the part of the Collegeteacher to guide and supervisy
the work of the student along lines of independent thought, observation®,

"and research. The B, A. Degree and M. A. Degree candidates know full
well that what would pay in their examinations would be not independent
thought, work or study, but their ability to “acquire ” what has been said
by others. While his' college-teacher who sets the University-paper does
nothing to show, either by precept, or by personal example, or by the charac-
ter of the questions he sets for the University—~that he himself sets any
higher value on education or training as contra-distinguished from bookish-
ness or harren brain-work—-brain-work that could produce nothing origi-
nal: T have described ‘the existing state of things: under a revised system,
the College-teacher on whom the University would confer the high title

thiere: must be devised soma teans  whereby youngmen wha could
ink, observe, study and work indpendently for themselves should Te

i Mg g
uffec ‘ should only be given an infertor place:
I is clear, however, that it is always netessnry end advisable that pupts

ther %h'f;c and worked, as evidenced by their writings, But L’
| want to maake it clear that the mere reading of a bool and “ acquiring” its.



of recogmised-teacher mmb show by the kind of lecﬁur% he d@hvm ‘tha% 4
he is an original worker in the chosen field of his work—and that, he 1w

therefore fit to traim his pupils along lines of original work, thought and g ]

obgervation in that fleld. His lectures must not be miere commlatmn ,
«but must above all things be fitted to inspire his pupils with 2 genuine lovei

fox, and mterest in the sub]cct, on which he lectures, Udnﬁmng mysell o,

the subject of Beonomics in relation specxaﬂly to Western industyial pro.
blems—+the University-recognised teacher in his lectures may be expec‘eed to
give the result of Jus own thought, res emuh study and 0bsewatmn on qnes~_
tion like the following :-- i

(1) Growth of the modern system ol Induqfry a.nd (‘ommerue,wamc—
ture of modem industry.

(IL) The Land- questmnwpopula.uon and sub«xsrezmewren( large and
small holding—the agravian qnestnon 10 England, India, ‘France, Germ:my
‘and Russia contrasted. i

(III ) Growth of | capital-—joint-stock enterprize in  Hngland befme
and since the introduction of the principle of limited ha,bxhty—-—forms o
jornt-stock enterprize in other European States, / ,

(TV)) Present state of manufactures in India and in Englmnd

(V) The organization of industry-—the Factory system and domeatm
uyat&m—»—pwblcm of Labour ws. Capital.

; (VL) The policy of different States including  India with wgard to
the provision of facilifies for transport, railway and canals.

(VIL) Banking and currency; credit-agencies—international trade.

(VIIL) Home charges for India—Keorganisation of real eredit in
India and in other countries,

(IX.) Free trade, fair trade and protection.

(X.) Indian Foreign Emigration.

(X1) Land Legislation in India and foreien countries,

(XI1.) Labour Legislation in India and elsewhere. ‘

(XILL) Leading principles of public  finance-~Bimetallismmong- - |
motallism—Gold standard--Indian Cwrrency Legislation. sz}ucial Blate-
wient of the Government of India. ;

_ ((XIV)) The regulation of industries and commeree—(1) Voluntdry
association, co-opvtmt'on Trade Unionism, Forntation of monopclies in capi-
tal-Trusts—Erployers' Federation ; »—~(“) Legal Regulation—Factory Acts.
Colleotivem and Socialism.

gXV) Methods of dealing with pauperism in = different = countries- -
papulation question—old age pensions, employer’s Liability and workman's
msurance.

F(XVI) Relation of statistics to economics; the bearing of economiq
Hmtory on the investigation of the presentnda,y qu«,&ﬁons, the general .
character of the mothod employed. ﬂ

(XVIL) The laws of evidence in relation to economic mvest.xgatmu
how to set out an enguiry; the collection and tabulation of. information.

(XVIIL) The interpretation of Statistics—the use of hypothesis; the
construction of Blue books.,

XIX.) Review of Census statistics.

Having given the reader an idea of the Xind of lectures
 which, under my scheme -~the University recognised College-teacher
would = be  expected to, deliver to  pupils—in order that the
University may be lifted out-of the dogmatic or routine teaching and routine
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'e,:éaiﬁin&tiohj int‘o&‘é} pﬁr@r 'uﬁmo@héte of study and research, of thought

and observation, I need hardly point. out that to uchieve this end #t s

wbsolutely necessary to take the most effective steps to scoure the purity of
the bodyt of recagmised-teachers ; and secondly, to make regulations touching
the qualification of and the previous course of instwuction to be followed by
and the rewards to be given to candidates for Honours in the Degree Ex-

aminations to be conducted by the recognised College teacher:,

VIIL

CONDITIONS OF WORK FOE YHE UNIVERSITY-
. RECOUNISED COLLEGE-TEACHER.

. I have in ty last, taking up for purposes of illustration the subjeot of
Economics, gone into some actual details as to the contents of the * high-
standard ' lectures to be delivered by the University-recopnised College-
Teacher in Economics. I might similarly take up other subjects and show
that, in every instance, high'standard teaching should not consist merely in the
ability of the teacher to give to his pupils what others-—possibly great men
in their special branches of study—have written but in the ability to give his

own personality to his work—in his deliveritg on the subject ' of his special. |

study something which is most real to himself, which is most deeply felt by
Dimself. | Such teaching alone can arouse faith, earnestnass, enthusiasm
ina young and healthy mind-~like that which the College-student may be
supposed 10 possess in the first instance,—but which under the strain of
<onventional 'or dogmatic teaching and routine exawinations is bound te die
away. 1" says an Apglo-lndian writer in the press, “we examine the de-
preciatory  ctiticisins launched against the graduates of our universities, we
find them mostly directed against variations of a single deficiency—namely,
that young India is enthuasiastic for nothing.  High thibking is at present
the vital need of New India.” 1n this most of us will probably agree ; but
what most of s are not specially aware of is that if our University gradu-
ates are unpossessed of enthusiasm-~it is the natural, the inevitable resul¢
of ‘the traiying they have undergone at the hands of the College-teacher and
the University as represented by the University paper-setter -who is in most
cases a College-teacher.  For, the College-teacher is also like his pupil en-
thusiastic for nothing, and high thinking is in him as much a desideratum
as in the case of his pupil. 1f the College-student does not, study authors,
but is content only to read books, it is because the College‘teacher or tha
University as represented by the College-teacher of a paper-setter hardly sets
the example. If a book is read critically by the College-student, in order
to learn what there is in it only, and not in order to find out what manner of
man he was who wrote it, it is because, the College-teacher and the University
ag represented by the College-téaching paper setter set no better or inspiring
example. ' And in the absence of such example, a1l the life-giving interests,
all the great stimulants to self-development are lost, or are replaced by all
the more subtle evils of dogmatic teachinig and routine examinations, such
as the strengthening of the rote faculties to the neglect of the rational
faculties, the rapid forgetfulness of knowledge “acquired,” the cultivation
of quick superficiality and power of cleverly skimming a subject, the
consequent incapacity for undertaking original work, the desire to appear
to know rather than to know, the forming judgment on great matters when
judgment should come later, the dependence upon highly-skilled guidance,
the belief in artifices and formulated answers and the mental disinclination
which supervenes to undertake work which 18 not of a directly remunerative
character-after the excitement and strain of the race ; and so. on and soon.
3



Tt is for this reason principally that I ‘have been at such pains to
impress on the minds of the members of the Universities Commission
what, ndeed, appears, rightly judged to be a commonplace-—namely, that itis

necessary to take the most effective steps to demand a high-standard teaching e :

qualification for a University-recognised College-teacher, in order to secura

" the purity, fe., to engure the collective efficiency of the body of University- i
recognised teachers.  The Vice-Chancellor of the Caloutta University dn

‘his ‘recent Convocarion Address speaking on the subject of forming a list|
‘of recognised teachers remarked in'a'very general way that the rules should
be such that youngmen should not assume the responsibility of (teaching
hisiory or philosophy or science until they have shown their qualificaticns
and been duly ageeptéd. My humble subinis jon to the distinguished body,

of educational experts over which the Vice-Chancellor presides is that im0

formimg the first list of recognised teache ts,~—that which would be, so to say, |
_the very nucleus of a larger and growing hody, and which may be expected to |
forestiadow the character of all future appointments,——a very high  standard
_of teaching qua'ification should be demanded. 1fa high-standard qualification |
| ibe the sineguasnon for admission to the bedy of recognised . teachers,
the ptirity end (esprit decorps (of 'that body ‘would be secured, 'so that the
idignity of that \body shall ‘not be a ‘mere ‘profecled dignity-~but such as
could ‘bear the light of the severest public criticism, ~ We mustin fact
10 back to the earliest conception of 2 Master (m. 4 ) who before making a
formal Bntrance upon and commencement of the functions of a  duly
licensed | teacher 'must ‘be recognised as such by the brothers in the
profession.  While | the previous stage of his academic career was that
of ' “bachelordom "~ e, of -apprenticeship for the * mastership,” his
‘emancipation from the bachelor's state being signalised by | placing the
Master’s cap upon his head, when he gave the formal inaugural Lecture and
was welcomed into the body of professsiotal brethren with set speeches and
ook his seatin the Master’s Chair. ‘

1 wonld humbly submit that in framine the rules for appointment to the
body of University recognised teachers, the high ideal of a Master should be
strictly kept in view——and even, if possible, certain forms and ceremonies to
emphasise the importance, dignity and responsibility of the high' office’ of a
University-recognised teacher should be instituied,  With this preamble,
1 would submit for the favourahle consideration of the Universities
Commission-—the following suggestions ‘and observations to help 'in the
framing of the rules to which T have referred. : ;

Firstly =1 would suggest that it is, in the first instance, extremely
desirable ~that a College-teacher before being appointed or elected as
University-recognised teacher should be required to furnish some proofs
of having done some original woik himselfin his own  department of study.
Where these proofs are wanting fn the first instance, they may be forth-
coming sometime after, under prescribed rules, but 1 would give special
weight to the claims of a candidate ‘who can, in the first instince, furnish
such: proofs.

Secondly~The appointment or eléction by the University of a teachier
ina Coliege as a University-recognised  teacher shall be limited to a period
of not less than three and not ' more than 'ten years; but it shall be eligible
for such teacher tosoffer himself for re-election or 're-appointment at the
expiration of his term of office ‘and may on sufficient cause shown be re-
elected or re-appointed by the University for a similar term of office. ‘

Thirdly —The * sufficient cause” to be shown by the recognised
teacher would be the due discharge of some specific prescribed conditions
of work for such teacher during the period of his incumbency. ‘

Fourthly,—Under the ‘epecific conditions of work, I would include
specially the delivery by a recognised teacher of a regular course of lectures



in a paricular subject in  which ‘he is tecognised by the University as a
I Tecognised: teaeher L il o ) y

¥

L Fifehdy o The reguldr'cbmse‘;r b‘f-‘lec,ml:es‘ shall: bave to be pr‘inted‘

and published by the recognised teacher and duly submitted to the
- University from time to time. i T
Sixthly.—The University having conferred the title of recognised
teacher on avy particular teacher, it shall be made abligatory on all afhiliated
«colleges to recognise him as such.
| Seventhly,—The recognised. teacher shall be an ex'ofiicio Vellow of the
University and shall represent in the University: either personally, or by
proxy,~-who  must be a Fellow hirscll, —the particular College to which he
is attached during the period of such Hellowship. 4
. Zighthly.-~The entire body of recognised teachers or special sections
 thereof shall be vested by the University with powers to set papers, appoint
text-books, and in other ways direct the course of education in Colleges
and Schools affiliated to or recognised by the University. 3

| Vinghly.—The 'preparation of the first list of recagnised teachers for’

a paiticular term of. office may be lefc in the hands \of a body like the
Indian Universities Comumission specially legally empowered for the purpose ;
but for the future, election or re-eleciion of recognised teachers should be

15ft io the hands of the University Fellows who shail have to exercise their:

power under special anthority and under fixed and special rules of proce-
dure. . Such election or ra-election by the University shall by law be made

subject to revision by or appeal before a body specially empowered under

the law and at the option of the candidate.

IX.
FALLACIES AND OBJEOTIONS.

My idea of reform of University education in India may be summed
up in one word-—reform in the system of teaching; under which are included
three seporate but interrelated reforms: (1) Appointment or selection of
*“ high-standard ¥ or recognised teachers; (2) their appointment as paper«
setters and the vesting in them of all authority and eontrol 6ver  the general
management of the educatiunal work of the University; and (3) the makiong
it obligatory upon them to satisfy certain specific conditions of work. A
scheme of reform which does not make provision: for or foster and encourage

a high standard of teaching would be essentially a patch-work, a palla-.

tive, would be unsound at the very core. ' Ifit is said that the hign standard

of work which 1 propose (vide my articles Nos. VII. and VIIL) s very high

and that, therefore, there ate not very many competent men to undertake the
high dutics of the office of *recognised College-teacher? as conteraplated

o my scheme, my answer is that we should begin with demanding a high -

standard of qualifications and high-standard conditions of woik for the
University-recognised teacher; and if the number of those among College-
teachers who would be willing to offer themselves for appointment to the

office be too small at the beginning, we should not despair, but on the

coutrary there should be the greater reason to persevere. No far-reaching
eforms have ever been effected by yielding to the circumstances of the
moment. I have tried to place before the members of the Universities Com-
mision an idea of the kind of teaching which we should demand and expect
of *recognised teachers.” ' If you lower the standard of teaching by not
providing for the admission and maintenance of a body of high-standard

teachers ; 1if you merely appoint as recognised teachers men who have not ’
given or cannot or are not willing to give proofs. of higher abilitics that *

way be in them,~-I conceive there is no other alternative for you but to

I
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ask the College-teacher to set papers metely to test the student’s powers of
**acquiring " his subject, his powers, that is of bearing and reading, remem-
bering and believing ; as under bypothesis, that is what he'is really fit for ;
and having done so, to shift the burden of blame and responsibility of educa-
tion on to the candidates themselves by requiring a ngh  percentage of
marks for passing their examinations.  The = reductio'nd absurdum of the
- whole process is elear and convincing to every unprejudiced mind. You

appoimt men to teach who have no special love for their subjects, 'who have
~not given or cannot give proofs of original or independent work, thought,
observation and research ;' you appoint them to set papers whieh' naturally
‘are ofa kind that what is necessary for the student to do to gain distinction
ut the examlnation is merely to “ stuff his mind with second-hand thoughls,”
and then you make atonerient for your sins, you visit it upon others, the
hapless vielims of your system, by demanding a high minimum for a pass,

Tt is wholly forgotten by most of us that the necessity for raising
the minimum higher and higher for a pass arises only because your
guestions are of the wrong kind. Supposing your questions aré of a
kind that they can be best answered by students who bave a'super-
abundance of memory-power, why, then, of a certamty the boys reading
in the lower forms of our schools would have better chances of winning
| Success and distinction at the  Umiersity examiiations  than your  Uni-
 versity graduates and undergraduates,  And then possibly it would  be
suggested that wbat is necessary to reform University education in India
weuld be to raise the minimum for a pass as high as possible.  If your
questions  test only acquirements and mewmory-work, and if your teacher
~=call him by what name you will-—be only fit for cramming his pupils
with second-hand knowledge, the cause of higher education ir India would
not be furthered by your saying that you will not alter the style of your |
teaching and your examining but that the number of your passes would
be relatively small, unless the students at the ditferent colléges know how
to belp themselves either by a mysterious process of training on their own
account, which their teachers have not the leisure, inclination or ability
to impart, or by an extra dose of desperate cramming in which their
teachers and the key-takers and annotators (who are in too many instances
college-teachers) are 50 very ready to be of service to them. But supposing
you take to the opposite course; you try to discover men who have given
or can give proofs of origiual work, thought, observation and research
and anpoint them as your “ recogr ised teachers” provisionally, for sj ecified
periods, and give them all power and then ask them to be equal to their
bigh duties in the matter of teaching and examining,—but you do not raise
the minimum for your pass, 7ken you will find that in due course your present
minimum_ should be found to be too high, and that the course of true
education in India would not be impeded or arrested even if you lowered
that minimum and that it might even so  happen that, wnder. the new  conds-
tions I have mentioned, a failure at any particular University examination
would not mean such downright imbecility as is said to characterise the
undergraduates and graduates of an Indian University. ,

Therefore, if you can find the right sort of men willing to abide by
your conditions of work, appoint them as University tecognised-teachers,
provisionally of ‘course, 4.e, with a provision for re appointment ; for we must
feel our way and see how the experinent works and let ‘some method be
devised to separate the better class of our young men from the vast majority
of their fellows and to make it obligatory upon Honour students to read
with a Ubniversity1ecognised teacher, and to require that a qualifying
certifieate froma a recognised teacher should bLave to be produced by a
candidate desiring to appear at the B, A. Degree Examitation and offering
to be examined in an Elonour subject,




01 must, in passing, meet one particular objection  to my groposal of
_making all Houour stadents read with the Umyersity recognised teacher.
Tt may be said that as I propose to limit the nurnber of recognised teachers by
. demanding a high standard of work and qualifications and imposing speified
| 'vonditions ‘of work —such 'as have special cornection with the delivery
and publication of a course of lectures on the recogniscd teacher’s subject,
giving results not only of his teading, but also of his study, observationy
. thought and rescarch on the same—it may be objected that the conditions
aforesaid would unduly limit the number of recognised teachers in my scheine
‘and would accordingly limit the number of Honour candidates willing to go
up for the examination, in case it should be made obligatory upon them
‘to read with the recognised teacher. My answer is this i— .
Hirstly.~1f the right sort of men possessed of the high qualifications
of a recognised teacher are not forthcoming, let us begin with those whom
we can get and find out by a specially devised scheme a body  of specially
quslfied students fit to receive insiruction and be trained by themy |1
would call these *“honour students”; for these would be really propeﬂy
triined and educated, Your present-day Honour students do not receive such
training and education as is contemplated urder my scheme. o ‘
] Secondly—If you begin by stating that at present we cavnol get &
sufficiently large number of men to do the duties of a recognised College«
teacher, you assert that in the existing state of things, no high standard
training or education could be given to a large body of candidates even if
these last could be obtained from among College-going students in large
numbers. ' In other words, the properly-qualified trainers would be too few,
while the properly-qualified candidates offering to be trained would be too
many. And in this stats of things you propose that we should depreciate the
intellectual currency in either of two ways i—(a) Allow the propetly-qualified |
candidates to read with college-teachers who do not come up to the
high  standard of a University-recognised teacher—and then say that
they have been trained under properly-qualified men when after a
specified course of instruction under the inferior men you allow them
to appear in the Honour examinations. Or, (#)you may not ingist upon
the bigh qualification of high standard teaching as 1 propose—but by
relaxing your conditions, you may admit a large budy of men to whom you
give this title of recognised teacher and allow the propetly qualified candi-
dates to read with them : In either case, as is obvious, you do not
improve the character of your teaching by demanding a high standard of
work from the teacher, but you are anxious above all things to achieve
certain mominal results,—by giving an inflated or artificial value to  the
products of University education—by calling men as trained and educated
under proper conditions when, under your very hypotkesis, they are not so
trained and educated, . Where there is such an undue anxiety to shew results
apart from their intrinsic value, it ‘is needless to say that the cause ©
University education must suffer. i
My idea, however, is that although there might be some initial
dificulties in the launching out of my scheme of high-standard teaching
under bigh-standard teachers, the difficulties would disappear, once the new
system has been seen operating for some time, and that then from amongst
the body of teachers in our colleges, both private and Government, there
would be found a sufficient number of men who, when the dead-weight of
the present system has been removed and both teacher and pupil are enabled
10 breathe a purer and freer air,~—my idea is that under a new impulse when it
has communicated itself into the whole educational body, a larger and larger
number of men would be forthcoming--willing and qualified to take their
proper places as University recognized teachers with whom the work of train-
ing and educating the Honour Students shall principally lie. In the mean-
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T kime, to tide ovi difficulties, but a5 a temporary theasure, |
might import the proper menion its own account, men ‘Who wou f
- the high conditions of University-recogtized teacher and depute ¢
ith) different
recognized

lecture. at different centres in the Moffusil in connectic

colleges or-groups of col'eges, so that the supply. of Universit ,
teachers might be conimensurate with the demand for them, in case the |
Honour students are too many, If it ‘s not possible for the University

to: appoint on ifs wwn account such ‘recognised  teacliers as aforesaid, in
appreciably large nimbers 5o as to keep pace with a possible demand for
them in the Moffusil, Flonour students must either migrate: to centres where

there is the requisite supply of recognised teachers, ot they must do withiout ¢ ‘

education under a recognised teacher. | But in no cuse should the cause of
high education be 'made to suffar by lowering' the standard of teaching to
be required of a recognised teacher or by lowering the value of an Honour’s
Degree by conferring the same on candidates 'who have not obtained the
advantages of training under the University-recognised teachers, i
‘ My last submission is that in case the Tndian Universities Commission
should not consider it | advicable to altor the character of the Honour
examinations by requiring that a candidate offering an  Honour subject
~ shall bave to be trained under a recognised teacher and to produce a
qualifying certificate from him ; my submission is that keeping intact the |
existing system, we can create a new class of Honour students with a special
name-~namely those who will have opportunities of undergoing  training |
- under a recognised college-teacher, giving preference to these in matters of
'scholarships &e.  ‘This would at least be introducing the thin end of the
wedge—~the beginning of the end towards the reconstruction of Indian
Colleges into teaching agencies—their conversion, that is; from their present
character of coaching establishments into trae teaching bodies,
And this would at once lead me to the consideration of the kind of
training which the recognised teacher may be expected to impart to his |
~ pupils, i

CONDITIONS OF TRAINING UNDER A RECOGNISED
TEACHER : “THE QUALIFVING CERTIFICATE.”

Having in previous articles treated at some length of the qualifications

| of men who under the high title of University-recognised teacher would
direct all University teaching in the country and impart to it a high tone
and purpose, I proceed to determine the previous qualifications of the
. young men who will undergo training at the re cognised teacher’s hands, and
who when they will have received their degrees after undergoing such training
will be placed in the very fist rank of University graduates. The period
of training of this special class of graduates may be divided into two
parts i——(a) Period! of previous training:  (6) period of training under the
recognised teacher. Before proceeding to deal in some detail with this
question of training, it is necessary at once to strike the key-note and to
give what I consider to be the very essentials of training ; for the qualifying .
certificate to. be produced by the special Honour candidates derives all
its importance and its value from the character of the training which, above
all things, the certificate shovld tell. And the proposition  with which T
start is that the qualifying coilcge-certificate should tell what an examination

" by the University can never tell or can tell in very small measure, indeed.
The Uniyersity examinations do reward industry ; but we have to inqoire in-
to the motive for this industry—we have to inquire, that is, whether the labour
was undertaken, the work was done under the strong incentive of £agerness



"for success, o] er 'compulsion, or in the absence of temptation, for ‘under

\other circumstances ; 'as when the University examinations have beea com-
pleted, the youngman's zeal might flag, as is very often the case with
1 Indian stadents. | Lnergy, good meital habils and {asics go far lo make v man
whatike is, and of these examinations Well ‘ws nothing.  Tue energy of the

|+ 'more successful of .our Tudian graduates 18 very often. of ‘the spurious or 1

‘spasmodic kind, Taking even the commonist and most superficial test
of education, namely, a  taste for reading and desire for information in
the hope of deriving ‘moral, intellectual or material benchie from ‘such

| reading oy information, the fact that even the metropolis and the intelleetval

‘ceotre of intelléctually advanced Bengal has to let its only public Uibrary:
fuunded by the zeal of an Englishman die for want of suppoit, and to be
revived by the energy, public spiit and foresightedvess  of ‘an Englishran
who now holds the destinies of this country, the fact also that it ‘cannot
Lioast |of 'as sinpgle  paper. or magazine with anything like a stafl of trained
writers ©r a | public willing to pay for their labiur is proof positive that not
‘only/the edueation but aven the reading habit of educaied India ends with
‘his| College courses If the efféct of education is to quicken and inform
{ithe intellect and make it esger for further advance in knowledge; if 'the
effect of education s to ereate a wish for the growth of licrature; the
cultivation of tbe artsy the spread of manufactures and the general diffusion
of knowledge and taste by means of librarics, museums, ' literaty  and
| scientefie societies, well-conducted periodicals ; respect for merit, irrespective
of worldly conditions, or a disregard of the blandishments of unrighteous
wealth, ‘then, indeed, must it be said that the University-educated India
has to be educated still and under improved methods. )
| "Therefore, 'the training under the recognised teagher must consist
‘in developing in/'the 'Honour students good roental habits and a taste for
his subject, and the “ qualifying certificate ” should tell the University 'how
far the. Hodour cancidate has proiited by the lectures and the guidance
of the recogoised teacher ; how far thatis, the teacher has been successful
‘in developing good mental habits and tastes and energy in the student
who applies for permission to appear at the University Honour Esamination:
"The qualifying certificate should run in this form —

N A, R has read with' me...(here give the subject) for.....(here
give the number of terins) and has given me satisfaction by faithfully carrying
out my instructions. I am of opinion that he has been able to profit by my
“lectures and the course of training which he has undergone, and I according-
ly consider him' a fit and eligible candidate for the ensuing University
‘examination in ... (here give the subject and the name of the eXamina-
tion). '

: ’)And it a footwole to the above 1 would insert the following  explanatory
statement :i—% No one is'to be considered a fit and eligible candidate for
a University  Honour Examination who, in the opinion of the University-
recognised teacher has not been able to develop a taste.for his subject and
good mental hahits.”

Having given the essentials of the training to he received by the Honour
student, namely, the development: of good mental habits and of a taste for
his subject;~-I-will go into some detail as to the methods whereby the
“object might be secured. ZFizst, the recogpised teacher would examine a
candidate on his own account and see whether,. in his opinion, a particular
candidate has the necessary aptitudes, powers and acquirements which
should make it possible for him to carry out the iostruction, and  immediate-
ly undergo special training at the hands of the recognised teacher.

Sezondly i<=If after such examindlion, ke is admitied to gich ‘speeial
training—the -student ‘should be giveb 'to ‘understand that ‘he ‘will ‘hava
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o read cortain chiel! books or partions of books in his subject—with or
without reference to the books recommended by the University,—~and the
‘whole period of instruction by the rccognised teacher being divided into
 particvlar  terms—the student will have ‘fixed work allotted to himt for
| patticular terms.  Thirdly, the student will have to read his books under |
the special direction of the recognised teacher, and the teacher will baye
‘to grant to every one of his pupils a ewritten expression of opinion at the
“end of each term as to how far the pupil has been able to satisly the
cotdition of work imposed on him by the recognised teacher. Fourthly,
the student will be required to write out fortnightly ot monthly papers on
‘a subject appointed by the teacher and read them out to him and will also
be required to orally discuss the same with him. 1 wonld attach special
importance to this oral discussion as this would be a very good training for
the Honour Student, and further as a preparation for the Uhniversity wiva-
woce test which 1n my schewe I would make obligatory upon every Honour'
| candidate. ' (See article No. XV ) ‘ \ i
Having done with the scope and character of the training under a
| University-recognised teacher which I should enfarce on the Honour candi
date, T would deseribe the ! previous course of instraction” to be received
by him,  For this I will refer the reader to another article, !

»

X1
THE TUTORIAL SYSTEM.

At Oxford or Cambridge, every student as he enters the University by
being admiited into a College, is assigned to a tutor, who thronghout (his |
University career. has complete control over  his work, advising him as to
what books to read, what lectures to attend &c., besides assisting him in his|
work, (1t is evident that the Coliege Tutor plays a very important part in
the English University system, while his efforts are further supplimented Ly
ihe coach. Between the coach, the tutor, the Lecturer and the University

" professor (the lecture of the last being, so far as the vast majority of students
ave concermed, either supernumerary or ornamental), the English University
keeps the machinery of academic education going in vigorous life. It is
‘eisy, therefore, with the example of English Universities like Oxford and Cam-
| Bridge before us, to suggest that the salvarion of an Indian University lics
in'the wholesale adoption of the entire programme from the West, But
it is necessary to consider that such addption would be financially prohibitive,
even it were otherwise desirable. It would he at once far ‘too costly for
everybody concerned, for the University, for the College and for the Indian
student. = Even the institution of the College Tutor for Indian Colleges
" would not be, even if financial considerations were ignored,  calculated to
be of such service as a priori arguments might lead us to suppose. The
function of the English College Tutor I have in my humble way performed

in an honorary capacity in my relations with various classes of youngmen
reading for University examinations in Calcutta, and in évery case 1 have
found that my work has been of a most uphill kind, principally because the
system or style of examining by the University and the system of teaching by
the College lecturer ot professor,” as he is more usually called here, ate of
a character that leaves the honest learner and the honest ¢ tutor ” complete-
1y at the mercy of some uncontrollable and uncontrolled agency, My ex-
perience has been, as I have said, with various classes of Coilege students,
some of whom have already won distinction at the Indian Civil Strvice

and the University examinations in England and some of whom are yet
undergoing training in England after having distinguished themselves in the |




Calcutta University, besides many others who are preparing for the higher
| examinations of that University ;--and this experience has been uniformly.
of the character that, to prove of real service to my students, I must
. chalk out an independent path, that T must prescribe a course of instraction |
- which is not subsidiary or supplementary  to the College course, but which
. must be quite of an independent character,  which nust stand on an inde«
pendent footing. ' If the present “system ” were kept intact, the * Tutor
| must either give in and hecome part of the “system ;3" or he must assert
bimsell and induce the stadent to assert himself in the matter of teaching
and | studies~whatever may  be the' results in the University examinations,
Therefore, T mnst insist that the question of refnrm of Collegiate education
does not begin with the adoption of the institutinn of College-Tutors as it
obtains in the West, but that such adoption muy follow, but can never
precede the more vital reform of C‘ollegiate teaching by means of “lLigh
standard " lecturets and of University examinations with the help ‘of the
same Lody of College lecturers. And 1 would 80 even §o far as o con-
' tend that the institution of College-Tutors as a separate body  becomes
| Hecessary as a general or comprehensive remedy, only when the system of
classification of students, of division of class from class, of their separation
in studies under the system of college teaching and University examinations
. hasnot been of 'a sufficiently thorough kind, 'And, therefore, in tay opinion,
the college turorial system ig not to he adopted to remedy the defects that may
be found in the qualifications or capacities of the College Lecturer; or the
defects in the system of University examinations, but that it must be adopted
as a sort of what may be described as a * residual remedy "-—as a general pros
vision to  afford such helps as may be necessary to enable the stadent
 to help: himself,  For the main thing, I must repeat, is to reform our
system  of teaching and of examining, so that from the point of  view
alike of the teacher and the student, work shall be more a source of pleasure
and profit than a burden ; with the result that there shall he more of life and
energy in teachers as ‘well as students, and less of apathy and monotony,
less of the mechanical or the routine element in their labours, ‘

AIL,

“PREVIOUS COURSE OF INSTRUCTION” FOR HONOUR
. CANDIDATES: SOME GENERAL PRINCIPLES,

in déterminihg the previous course of Instruction for Honour students,
we require to look at the question as part of a whole,  For the Honour
course marks the upward limit of a course of academic studies; and
it is in relation to those who do not or cannot reach the higher standard,
but are by want of natural parts or other circumstances forced to remain
at the lower ranges of the ladder=-that the course of present instruction,
and also of previous instruction for Honour students as expressed in terms
of University tests-—have to be determined.

. On the occasion of the recent debate on the Financial Statsment by
the Government of India (March 26, 1902), speaking with special reference
to the Indian Universities Commission, Lord Curzon saide Theére is one
consideration that I would' ask the public to bear steadily in mind.  Edueca-
tion, if it is to be reformed, must be reformed for education’s sake, not for
the sake of political interests, or racial interests, or class Interests, or personal
interests.  If that golden rule be borne in mind both by the Government
and the public we shall get through. Ifit be forgotten, then the most
strentious of cffort may ‘be choked with disappointment or may perish in
recriminations.” :

4



There is no doubt that the rule lnid down by Lord Curzon is “‘g,qldﬁﬁ g
and must be carried out at all costs. But the rule seems to be laid down,iq j
India at least for the first time by the Government of Lord Curzon; and

!in the meantime vested interests have arisen, wrong motives for academic

education have been created, which can neither be grap) 12d with nor up-
rooted in a day; and in determining the course of the University for the
futare, the course of that Institution in the past must have to be taken into
account in order that that the gulf between  the past and the future may not
remsain unbridged.  Although  the Act of Incorporation declares in the

| Preamble that the establisbment of the University of Calcutta was due to

tq desire for the better encouragement of Her Majesty’s subjects in the
pursuit of a regular and liberal course of education,” still the whole pre-
yions  educational policy of the Government may be summed up in the
words of a despatch from the Court of Directors to the Governor-General,
dated 29th Septerber 1830,~— i i

" WThere is no point of view in which we look with greater interest at
the exertions you are now making for the instruction of the natives than
as being calculated to raise up a class of persons qualified by their intelli-
gence and morality, for high employments in the Civil Administration of
Tadia ;"—supplemented by the following recommendation of the Couneil of
Education, the immediate ancestor of the University of Calcutta,—

«The absence of any efficient mode for affording an  extended pro-
fossional education to our most advanced students is beginning to be severely
folt 'and to force itself upon our altention. The establishment of a
University with Faculties of Law, Aris and Civil Ungineering could supply
this desideratum and fit our more proficient pupils for devoting themselves to
the pursuit of learned practical professions in this country.” | (Annual Keport
of the Council of Education, Jor 184.4-45).  The circumstances, therefore, that
led to the foundation of the University all tend to show that it was intended
in the first instance to supply the State with a class of educated young men
capable of filling the various grades of the subordinate civil seryices, of
“ holding the higher offices open to watives after due official qualification
and 6f commencing the practical pursuit of the learned professions ;" for
it is declared in the same 'Annual Report' (rom which  the above is taken,
that 2k only means of accomplishing {his great object, is by the establishinent
of 4 central University, armed with the power of granting Degrees in Axts,
Seience, Law, Medicine and Civil Engineering.”

Therefore, it appears that throughout the better part of a whole century
under British rule a force has been created tending to place a high market
value upon Universily insiruction as being the only passport to official.
recognition and distinction.  While therefore fully recoginsing and appre-
ciating the ideal set up by Lord Curzon, 1 submit that it would be unwise
in any practical scheme of University reform not to give due weight to the
fact that every form of University certificate has its market value; and
giving this due weight and so coneiliating public sentiment and ensuring
public co-operation, it would still remain open to us to frame our proposals for
a true scheme of education under the auspices of the University,  The Indian
educated public will, 1 conceive, naturally take some time to grasp the signi-
fcance of Lord Curzon’s declaration that—-*¢ Bducation if it 1s to be reformed
must be reformed {or education’s sake and not for the sake of other interests,”
And therefore so long as the marketvalue of 'the University certificate
stands at a high figure in public estimation, we cannot ignore the fact; but
if 'we do so and build our edifice of reform upon such non-recognition of
fact, the struggle for a lowering of stangards, the struggle for power in the
sehate among opposing coteries-the bringing to bear upon Fellows and every-
body concerned all sorts of undue influence in a desperate fight between the
outside Indian public and the Indian University authorities~~all this and more
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il s'\ﬁbnen' or lnter,‘maké‘themsélves pa‘in‘f‘ully felt. Therefore, teéd‘gq‘is’ingrthe

above circumstance of a University certificate having a prestige all its own,

“that is a high market-value, which it has acquired tnrough the loog, long years

of official recognition,~1I would not oppo‘e it in the face, but would try to
ovetcoma it by every manner of indirect attack. « The wisdom of my position
will be uaderstood when we rememner that at present the University Entrance
test is regarded as A sort of wnit, and proficiency even in newly instituted

examinitions by the Government is sousht io be expressed in teoms of that

unit | Thus, the recent intend ction of the  elemen ol C wumercial  Eda-
cation into our High School syitem) oy the Beogil Goverament will | be
followed up hy a cosrse of recognised examinations by that Govérnment
and it iy announced that a certificate of proficizncy grantel to a sucoessful
candidate’ at the Government Jomm-rcial Hxamination will be regardad
by the Government as equival:nt ty the U v ety Eoteance certificate,
Therefore, the University Entrance Examination seing made to do other
daties besides the proper one of a University examination for testing
competency to enter upon collegiate hife, T would like to “demonetise” it

‘and set up a sortof a gold standird for those who weuld desire Lo eater

the University.,  But even here 1 would follow the line (by adepting
the indirect plan of attack) of least resistance, as [ have already cxplained.

ipsts leb us have ths En'ravce Examination as usual i bat with this
innovation that there shall be two sets of papers in every subject, (r) General
Papers with comparatively easy and general questions, and (2) Special Papers.
| Serondly, that no candidate will be desm ad to have passed the Entrance
Examination unless he has passed at least in the General Papers in all the
subjects. ! |

Thirdly, candidates wishing to enter the Unoiversity mast have passed
in at least two of the subjects in the special papers and also in the other
subjects i the general papers, ,

Fourthly, a candidate failing in a special-paper subject will ' be
deemed to have failed in the Entrance Examination ; and there shouid snof
be instituted any system of equivalent marks. This principle is most im-
portant in my scheme, as making it clear that the aspirant for University
education must be judged by an absolute test. If the principle of equival:
ence, for purposes of converting one class of proficiency to another, were
once introduced, the demonetisation I have spoken of will not have been
effected ; while at the same time the Entrance Examination in the special
papers will have lost the exclusive value which I would attach to it astbeing
the University Matriculation Xxamination. It would be just as if there were
two separate examinations by different and independent authorities, such
that success or failare at one shall bave nothing to do to determine suceess or
failure at the other. My idea then is that the Entrance Examination has not
hitherto heen a true C/niversily-examination, but has been a sort of a
general test, for reasons mainly of a political character as I have previously
explained. Whence the Entrance certificate has passed current in the Indian
market as 2 common measure of value. For the future, however, as [ have
said, it is necessary to bring about a separation of functions by iostituting two
independent and incommensurable tests (as explained above) 'although
both will come under a common designation, under my scheme.
~1In opposition to my plan of a common University Entrance lxamina-
tion, it may be proposed that the University should not concern itself with
any sort of examination that is not immediately weant for those who bave
no intention of entering the University. My reply is. that the University
Entrance certificate has already ‘‘acquired” a high market-value ; and it
would be sometime before a certificate enfanating from any other authority
would possess an equal value. Thereiore, so long as the ‘Univeisity enjoys
the prestige, certificates from it will be in demond 5 and upless there are open

[



legmmate ways af ettmg at them, means Wlll found b“i

candidates to force a supply by means of a lowevmg of standards of
exmnmaton. by the devuce of " grace® marks and 's0. on ; and ‘then 'in
the ‘words of Lord Curzin, “the most strenuous of efforts at University
‘reform may be choked with disappointment or may ‘petish in 1ecnmina~
VoIl L o

And as for the Entrance, so. also for the K, A.‘Emmmauon of the‘
| University. | There ought to be two sets of papers in each subjecte-tho
general and the special i apers ; the former being comparauvely simple, short

J and easy jthe latter (cman(lmg the exercise of a developed intelligence.
Those who aspire to go in for higlier—de., the Degree studies must have to

take up two special subjects of theic own choxce, I.he rest being general ones ;|
and it should be made absolute that there shall he no ¢oaversion from one

standard to anotlier, candidates failing in a “‘special ™ subject being deemed to
havetailed altogether at the examination of the year, The principle on which
I base my recommendation of having two sets of examinations as aforesaid

for the F. Al is that there shull be many amongst eligible candidates who
have entered the Umvuslty who may  be disabled on account of various |

causes from rising to the higher ranks of the academic ladder, but) who
would nevertheless find it depressing to stop only at the University Entrance,
The same causes operating, the same consequences follow j--the market
value of hayving passed a bigher University test than the Entrance, (so long as
the University enjoys its present prestige) malking it necessary to issue
university {‘proficiency ” notes to all candidates ' who without aspiring to
University Degree Honours still look  to some sott of Umversny culture  as

A passport Lo social ‘and otber kinds of distinction. 1 fancy the motives

which would prompt a candidate to study for the F. A without aspiting to go
up higher are neither to'be despised nor to be ignoved. ' For, so long as the
demand for a higher form of Uniw_,sity certificate than the Entrance exists
and continues (while you prescribe the sawe test for the Universily as for the
nop- Untversity uandxdau) the process of equalisation between the supply and
the demand  will continue,  to ‘the detriment of the true University ‘B. A.
test which, in the absence of the lower g seral rest which 1 propose, sill
(slowly undergo a process of undenmining or continued depreciation.

It may be supposed that a shorter method of differentiating the two
classes of *candidates who under my scheme are known as special and
pcneral carididates for the Entrance and . A, anmmatlons, may be found
i setfing the same sets of question papers but in demanding a highe:
perceritage of mavks from special students, and a lower from the general
student ; while everything else in my scheme may be allowed to stand, Now,
1 object to setting the same papers to both classes of candidates for the
following aniong other reasons ;-

(a.y I have pointed out in a previous article that so long as the University
(uestion paper remains as it is, a higher percentage would  practically mean,
or would.assuredly involve an extra dose of cramming,

(&) Secondly, supposing the questions set were of an improved character,
demanding and rewarding somethivg higher than hookishness, the class of
candidates whom I have calied general candidates will be needlessly required
to undergo a test which the University would specially devise for those whom
it would like to train up on its own account.. i‘or there is no reason why
the same examination should equaily apply to a//, seeing that that examina-
tion would be specially intended for those whotn the University would like
to take under its special protecticn.

! (¢.) Besides ohviating the ‘needlessness ” to which 1 have adverted,
I submit. that if there be adepted the system of two altogether different
and inconvertible sets of papers, there would be some special gains and also
the prevention of some specxal risks. A e fivsi place, in setting o paper

‘the guardmns i
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which is intended foc both classes of candidates, there might be:":@h uncon-
scious tendency on the part of the examiner fo- make it of & mixed

| charaeter, and so to lower the standard “for University  candidates. | Zn ke

\ second place, the setting of a common ‘paper would of itself bave a ‘natoral
| tendency, notwithstanding the diffsrences in the requircd percentages of
. marks for different, classes of vandidates, to place both classes of studénts
| under a sorb of a common category, and to make it appear that the differ-
| ences between them are differences only in degree ; whereas under my system,
| provision in respect of separate papers and also agaiost conversion from
. oneclass to another would have the inevitable result of making the differ-

_ences between the two classes of non-University and University candidates—
differences not in degree but in kind ; and so of 'not only raising the
intellectual standard but along with it creating a sense of superior dignity,
la sense of superior academic self-respect, In the third place; a system of
| .general papers and special papers would enable University candidates to
take up under my scheme two special subjects avd offor the other subjects
‘a8 general subjects ; with the result that teachers and stodents will have the
‘opportunity of concentrating attention and energy on  two subjects obly
for | purpose of efficient, progressive study ; while, as for the rest ofl the
' subjects, they would have time to obtain a general working knowledge.
This would “ensure a course of general training and also habits
of comparative thoroughness in respect of particvlar subjects. This
‘would enable the student to reap all that is good in a system of
bifurcated. studies without the evils of narrowness and bigotry which
early  specialisation would naturally = create and against which every
University as aseat of liberal culture and learning should he prepared at all
times to take its stand.  Further, a system of general papers for all ‘non-
University candidates will remove the high strain and pressuce upon the vasi
body of youngmen whose work i life lics outside the University, f.e., inno real
‘relation to it. Again--by instituting a system of general papers for some
subjects and of special papers for others at the choice or option of the
University candidate, and making the aggregate of marks in the special
subjects determine the place of the candidate in' the University list,—much
of the strain and pressure upon the mind and body of the University candi-
date would be taken off or removed ; whereas if the same paper were set for
all. candidates, the University candidate would try to come off high in every
subject, unless it were specially made obligatory upon a candidate to choose
and notily beforehand the two particular subjects which he would offer a4
special subjects. It would be more natural to assume that under a system
of common papers, what would happen would be that a candidate will be
allowed to angwer every paper as much as he can, and if he is able to
obtain ‘a certain percentage of marks in any two subjects, he would be
allowed to read for the ¥. A. or for the B. A, Coutses, as the cagse may be.
This would not admittedly remove the strain and pressure 1 am speaking of,

upon the health and the mind of the candidate, and would not therefore

ensure thoroughness, but would necessarily lead to some forms of cramming ;
-as it is clear that * cramming ” must come in as soon as study becomes a
source not of pleasure and profit but a burden, as it must be under a system
of high pressure.

- XIIL
« PREVIOUS COURSE OF INSTRUCTION " FOR HONOUR
CANDIDATES : THE SCHEME CONTINUED.

, ‘In order to make my position clear with reference to my proposed
system of general and special papers for two distinct classes of candidates-—

[
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mamely, those whom I have called respectively University candidates and non.
University candidates for the two examinations—the Entrance and the
F. A1 would proceed to give the reader an idea, in some detail, of the
choracter and scope of the "questions that are to constitute the two papers,
- But before doing so--I would for purposes of clearness give formally
my definition of University candidates and non-University candidates.
. A University  candidate for the Entrance Bxamination is one who has an
intention of continuing his academic studies at least up to the 1" A. standard
(General Paper Standard) of the University, alter passing the Entrance test ;
and who shall not have qualified for such. further studies ‘unless he should
bave ‘passed in two subjects in the special papers and in the rest of the
subjects in the general papers. Al candidates for the Entrance Examina.
tion who offer to be examined in only the general papers in all the different
subjects . are non-University | candidates, Similatly, a University candi-
date for the F. A, Examination is one who has an intention of continuing
his academic studies at least up to the B, A. Pass standard of the
University after having passed the F, A, Examination ; and who shall not be
deemed to have qualified himself for such  further studies unless he shall
have passed in two special subjects ard in the rest of the subjects in the
general papers.  All candidates’ who offer to be examined in only the
general papers in all the different subjects,—are non-University candidates
for the ¥, A, Examination, i

Taking the subject of Engiish-—T would propose the! following Model
Papers  for non-University  candidates for the Entrance Examination, I
would have three papers in Eoglish' for these candidate and give three
hours’ time to answer each paper : ‘

PAPER FIRST. (GENERAL.)

N B Only one guestion has o be allempred.
L Write out a clear, connected narrative from the following cotrespond-
SNCe foen g
[Here give the correspondence. | ;
Il Write out a clear, connected statement, of facts from the following
materials - ; ‘
[Here give the matter in question, |
PAFER SECOND, (GENERAL,) |
I, Write out in simple English your ideas on any one of the following
subjects or questiotis i— :

PAPEF. THIRD. (GENERAL.)

I, Translate into your own Vernacular the follbwing e
IL . Translate into English the following passage :—(the passage must be in
the Vernacular of the candidate), »

For University Candidates for the Entrance Examination, I would have
four special papers, The first three sgecial papers would be exactly of the
same nature, (ie, so far as the form of the Question is concerned) as  the
general papers ; but the “correspondence,” subjects,” “ passages” or other
‘“ matter.” set must e of a miore difficulf character to understand than for
the general papers. :

PAPER FOURTH. (SPECIAL)

TIME FIVE HOURS,
I.: Explain:—
[From the text-book.)
&, B.—The answer must be in.eee..Sentences, [The paper setter will
put 0 a particular numerical figure in the blank space. In this way the
cramer or the key-maker will be to some extent at least held in check. |



e o,
OB b
| [The passage must be unseen.) \
N1 (a) Give the central idea in......sentences (put the figure in the blank
space) in the following connected passages -— ‘

[V, B.~The passages must be from the text-book and will usually be

 a paragraph from a chapter, or occasionally two ot three paragraphs, if neces-
SR L : : ity
(&), Sbhow also how the other ideas in the uhove passages are related to

.| the central idea you suggest. ‘

[V, B.—Questions (a) and (8) are not two separate questions but form
one whole question 3 60 that no separate marks will ‘be awarded for either
(@or(3)] A
1V. The same as Question 111 (@) and (8), only the passages given must

be unseen passages, ‘ \ ‘
V. Support the following propositions or statements by illustrations or
arguments or in whatever manner you think fit,

(a)——The proposition must be contained in a sentence or two and rmust

be from the text-book.

B ditto, ‘ ‘

VI. The same as Question V (a) and (#), only the passages set must be

_'unseen passages,

VII. Criticise the following statement or statements ;—
[The statements must be taken from the text-hook. ]
VITI.  Criticise the following statement or statements i
"The passages given must be unscen ones. |
IX. Complete, vn your own words, the ideas in pie
[, B.—Put in the blank space some ‘ incomplete 1 passages,.?. ¢,
portions of passages taken from the text-book,  The passages from the. text-
book must give some important ideas or sentiment well worth remembering.
The examinee will be asked to allow the portion given to stand, while he will
be required to finish in his own words the incomplete extract. The
examiner, in order to defeat the crammer or the key-maker, must add the
following note to the above question :—The answer must be 10,40 860LENCES,
(the particular numbes of sentences in which the examiner wishes the
candidate to answer the question being put in the blank space) J.
X. Make up the following sentences into any kind of single sentence,
taking care to preserve the sense i~
N, B.—The sentences must be uyseen ones .
X1,  Split up into a number of sentences the following sentence, taking
care to preserve the sense i—
[#V. B.~—The sentence must be an unseen sentencel.
Xit. Write out the following in the form of a dialogue i~
[. B.—The passages must be unseen ones].

*
® ¥
SYSTEM OF MARKING ANSWERE.

In awarding marks, the following rules may very well be adopted :—

1. A full answer to a question on an unseen pPAsSage or Passages would
carry twice the number of marks allotted to a question: on a passage from
the text-book. ‘

2. Negative marks have to be given when an answer reyc als such gross
ignorance that a candidate may very well be suspected of !* parrot-work ” in
making even a correct answer, ;

3. When a candidate makes mistakes in spelling, in abswering a
particular paper, and the total number of such mistakes exceeds a prescribe

[
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' liit, the candidate must be held by reason of that fet to have failed |

 in that paper, and be will be credited with no marks in that papers |
4 In awarding marks, correct punctuation should be specially
congidered, A i e T
5. Where the full number of marks for a particular paper is roo,
three-fourths of the fotal marks—.¢, 75 shall he. distributed among the.
| different questions ; while one-fourth of the whole shall be kept back to
be awarded according to the impression oblained when a paper.is read, not
question by question, but as a whole., R RN
 V.B—The above rules have been framed with special reference toa.
paper in English, but they may be extended to otlier subjects, as far as they |
are capable of being applied ; while Rules 2 and 5 mus? be made compulsory
in all cases, / : AR )

* i )
4 o | ¢ A
NO SEPARATE GRAMMAR PAPER IN ENGLISH IN |
\ . MY SCHEME, L

/ It will be seen that I have altogether dispensed with a separate Grammay

paper in Tinglish : Firstly, 1 am opposed to too many exaniination papers ;
and secondly, the English Grammar paper even at its best lends itself readily

to some sort of memory manipulation at the hands of both coaches and

candidates. And #irdly, under my scheme a Grammar paper wounld be

unnecessary, inasmuch as, to obtain high marks in my Eoglish  papers,

a student will have neessarily to learn all the essential facts of English

Grammar ; with this most important difference, however, that he will have, |
in my system, to get up the subject for purposes of writing correct English ;
whereas under Yhe presens system, the primary or immediate ohject of the
candidate’s learning grammar (from the stand-point alike of the' practically

minded student’ and the practically minded teacher) is to enable the candi- .
date to answer certain special kinds of questions—generally of a technical

nature=—which most of the mewbers of the Universities Commission will pro

bably find it somewhat inconvenient to answer-but which could be got up”

from text-books on Grammar, In the Calcutta University papers of the later

seventies and also of the eighties of the last century, the evil of technical

~ qQuestions in English Grammar was most rampant ; while in the nineties,

(and even now) the evil existed, although in a less pronounced form.  If

however, it is deemed desirable to retain the English 'Grammar paper in

the Entrance Kxamination of the Universities, the following ‘rules must

be made obligatory on the Grammar-paper-setter 1

Rule I Questions must never be asked, asking the candidate to reproduce
any wules of grammar or in fact anything connected with grammar whick.

lemds 1iself veadily to reproduction Jrom memory. !
Rule TL, Questions in Grammatical Analysis must never be sef,

My reason for the second Rule is that the exclusion of questions | in
Grammatical analysis would prevent undue attention being given to the
technical aspects of the subject—the mere form—while the teacher is engaged
in construing a sentence; for a written answer to a question on Analysis—
always involves the use of fechnical terms and expressions which are never
correctly understood by the vast majority of young learners, but which are
taken by them to represent the essence of the subject. = The wholly
artificial character of the knowledge acquired by the student will be seen
when it is remembered that on coming out as a graduate, he has to learn
the subject anew if he is at all required to teach the subject to anybody.
The chances, however, are that he would be most glad to have don¢ with
the subject, once for all, i | L



HRAL PAPERS IN SANSKRIT FOR T
ENTRANGE EXAMINATION.
" ' PAPER ~(GENBRAT.)
"mrﬁ;‘q’l“a‘kpb‘ H OuRS)

your own vernaculat a short essay on any one of the following
~[The subjects must be expressed in Savskrit. | ;
. SECOND PAPER—(GENERAL).
| Tive—THREE HOURS, ‘

g 3

il ,Tr#néiaf?c the following pﬁssag'es,(in"Ehg]ish) into Sanskrit ;—

[N,jﬁm’l“he‘ passages must be a simple translation of some s;rﬁf)lé

Sanskrit prosed
| SPECIAL PAPERS IN SANSKRIT FOR THE
' ENTRANCE EXAMINATION.

§ 1Ly

In the Butrance Examination—there will be only two special papers

“and not more for University candidates 5 ‘and the form of the' questions set
. iwould be the same as for the General Papers in' Sanskrit ; ‘but| the passages
Con Which! the ‘questions) are set must be ‘more: difficuit’ to  understand

| than for the General Papers,  That would be they only. diffevence on which
T would Tike ‘to insist)| T think it.is always necessary to set' our ! face
steadiiy against too many examinations in the same subject.
A by $

| L

T, A. PAPERS IN ENGLISH.

Leaving the subject of examination in the languages for the Entrance
Examination, I would take up the same subject for the F. Al and here
T would have the same number of General Papers and the same numbet
of ‘special papers in English ; and 1 would have the same number and the
same form of the Questions as in the Entrance, But paper for paper,
the unseen passages for the T. A. must be more difficult to understand than
those ‘for the Entrance.  That would be the only difference I would
 have between the two examinations. As T would prescribe wo text-books
for 4 candidate offering to' be examined in General Papers in English, at
the Entrance Examination; so I would not prescribe any text-book for
acahdidate similarly circomstanced at the F. A But I would preseribe
text-books for the fourth special paper both in the Entrance and in the
F.'A. Bxzamination; and so farthe *scen” passages must also differ for
the different examinations. ' A i

“
§

*
7 b R
. F, A, PAPERS IN SANSKRIT,

. As for the F. A. Examination in Sanskrit——1 would have two: General
Papers and three Special Papers. The character of the twa General  Papers:
for the K. A, will be the same as that of 'the special papers: for the:
‘Entrance ; only the passages on which the questions are set must be mora:
difficult in the one case than in the other. As for the first two special
‘papers for the F. A, the character or form ' of the questions set must' be
identical with that for the F. A, General; but the uneeen passages for the:
. A Special must be more difficult to understand than the unseen; passages.

; : 5
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for the ¥, A, Geveral, Ths third paper Special in F. A. (Sanskrit) would
run thus i— ‘ . ‘ i N,
L Correct the following, giving reasons for your corrections #— :
[The reasons may be given either in English or in Sanskrit but if given
in Sanskyit will bring higher marks than if given in English!. ‘
I1. Give in Sanskrit your ideas on any one of the following subjects ;-
V. B~~The answer must be given in at least..,...sentences [Put in the
particular pumerical figure in the blank space]  Time allowed fo- each of the
F. A. papers must be three hours, It would appear that 1 have p. :scribed no
text-book either for the T, A. General or F. A, Special; but it is clear that
& goodly amount of simple Sanskrit Prose and Poetry must have to be read,
and some Grammar also, it order that a candidate may be able to pass in
any of the F, A. and the Entrance papers. The Colleges may he given |
perfect freedom of choice in the selection of their own text:books so long
ay the University papersetter requires of every candidate a good working
knowledge of the Sanskrit language. I would prescribe text-books for the
B. A. Degree Examination in Sanskrit, but not eatlier for reasons which
- would appear when I come to discuss the subject of Question Papers for
that examination, , LRI

XIV. :
“ PREVIOUS COURSE OF INSTRUCTION” FOR HONOUR

CANDIDATES : UNIVERSITY EXAMINATION
IN HISTORY.

I have in my last article framed certain types of questions for purposes
of examination, in the English and in the Sanskrit Language, of Entrance and
F. A. candidates. As I am not going to make this series of atticles
exhaustive but only suggestive and explanatory, I will not purste the subject
of examination-papers further than by showing how we can tackle the

uestion of examination in what has been called “information-subjects” (like
istory) as contra-distinguished from * faculty-subjects ” (like the Langu-
€5). »
b )Certain studies endow the pupil with the fawlty of deing something
he could not do before, such as that of translating foreign languages, or of
solving mathematical problems, Subjects which thus lead to the development
of a special “faculty” may be called * faculty-subjecis.”  An examiner
can easily discover if the pupil has acquired this ‘faculty,’ But there are
certain studies like Zfsfory, which come under the category of *information-
subjects.” The *information-subjects” it is really very difficult to treat
with a view to detect “shallowness” in the examinee ; for they could easily
be crammed and as easily forgotten,  For B. A. Honours in History and
algo for the Pass examination in the subject, T would therefore have a
searching viva-voce test, 50 that the candidate may be put to a searching cross.
examination on the answers he has put in.  Inmy scheme, a system of pro-
gressive elimination of inferior candidates has been sought to be introduced,
with the result that the nomber of those going in for the Honour Course in
any subject or even for the Pass Course would not be' too larpe, and the diff-
cuity of instituting a system of 21va-vece examinations specfelly in the * infor-
mation-subjects ” like history and literature (and even in subjects like psycho-
logy, and the moral and mental sciences),—should not be very great, Again,
in Pass History I will have three papers, each paper giving only one question,
or requiring only one to be answered out of some three or four questions.  In
this case, the standard to be exacted must be sufficiently high, the candidate
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Beiﬁg jgive‘.u‘ plenty of time to answer the paper.. In Honour Histdd 1 will
have six papers, resembling the Pass History papers in everything except that

the Honour Standard must be higher than the Pags. The reason why 1 would |

have six papers in Honour History (and, indeed, six pupers in every Honour

subject in  the B. A’ degree examination) would appear more fully when

I come to discuss the subject of the qualifications ol the D, A. candidate,
At present my point is that for the highec  examinations in History,
the ‘oima voce test is absolutely necessary in order that the interests of
University education may be' duly safe-guarded. But this vipa-goce test
would not be so easy to adopt in the Entrance and the F. A. examinations,
from the ditficulty of numbers. In the case, howevet, of these lower
examinations, we can very well introduce the system of *ome-question”
test as above explained and to exact a hich quality of answers, This
would be the first step I would take to lift historical study oat of the
%Loovu of routine teaching and routine examinations.  The next step would

to frame the right sort of questions for historical examinations, = Hiss

torical questions fall uhder various heads, and it is necessary to arrange
the beads in their order of difficulty and set the lowest in point of diffi-
culty in the lowest University exawaination, At present this principle is
ot ohssrved in the setting of historical question-papers. My idea is that
a gradunted course of studies in history ought to be able to develop in the
student his capacity fo wnderstand and sympathise witk the pase. It is
not enough for the University praduate in history to be well-posted in
all the latest researches in the field of ancient or modern history ; it is not
enotigh for him to be able to reproduce broadly the statements of others
and even to give them in carefully-reasoned arguments, supported by
appropriate quotations and upt foot-notes.

. An examination to test how far the candidate has been successiui in
getting up what has been aptly called the *documentary side of history ™
is not worth much and may be left wholly or mainly in the hands of the
college teacher, from whom a special qualifying certificate in respect of the
above, a candidate may be required to produce before he is admitted into a
*University examination in Aistory. The Uriversity. examination, however,
wust have a diffetent object in view,-~different from merely testing the
studen®’s power of recollecting what he has prepared. © That object  would
be to inquire if the candidate is being trained into acquiring an insight
into a remote age, differing in culture, politics, manners, religion ete., from
his own.  Has he any impression of a great historical Epoch?  1Is he able
to realise and paint an historic scene? Has he studied eagerly, sympathe-
tically any Age? Has he been able to obtain a firm grasp of the idea that
the Greeks and Romans were living men and not cold marble statues
And is he able to look at their politics, institutiong’and religions as if they
were things not of the dead past but of the living present? If he has
studied the Middle Ages of Europe, has he been able to understand and even
appreciate 11th century popes and emperors, monasticism, feudalism and
scholasticism ? Ot is he able only to quote from memory elaborate citations
of chapter and verse for every historical statement ?  As far as I have been
able to judge, the historical questions that are set by the University paper.
setter are mainly of a documentary character. But if history be “a prose
narrative of past events,” it must bave (1) a documentary side; (z) an
ethical and psychological side in relation to (a) epochs and events, (4) insti
tutions, and (¢) individual personages ; and lastly (3) an evolutional side—-
in relation specially to the rise, growth and decay of sociuties, and of insti-
tutions in particular societies,

In my opinion the first or the documentary side comes properly under
the head of ‘information-subjects” and ought not to be the subject of
2 University Examination, but may be provided for by being left to be tested,

s
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. 'History ; although 1 would entitively introduce the subjest’ inthe
B A/ papers and make it obligatory,’ in partsl ‘on Hlonour eandida!
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i Bthical: and Psychological side of Bpochs, and. events, institutions,
and individual ‘personages, we find | that this side lends It Neastitol

. eramming.  This side of history might also be called Descriptive
. Biographical side of history and is undoubtedly miost fitted \toappeal to
/. the 'mind ‘'of the young learner; and it would also naturally require him |
' to always exercise not only his thought powers but bis artistic faculties,
111 ‘this way, by eschewing the “information™ or * documentaty side of
 history and ‘requiring the pupil o develop his insight into character in
| its beating on epochs, events, ‘and institutions and ipersons, the study of |
history might be made fruitful and Ubiversity ‘examinations in history ih the
entlier stages might be made to test the growth ‘of la ¢ faculty,"~the
Bistorical | facully in the candidate,—of realizing the features  and . live.
aments "of ‘past scenes and events and ‘of ‘great characters and of
painting them with the bpecessary artistic skill, To sum npieidn the
B, ‘A Honour 'Examination in | History,~~questions ' on ' the “idoos
mentary side” ‘might be put in a separate paper, but then, there dught

at'the same time to te 4 searching vive oce test on the subject-matter of

. the paper. | In the B. A, Pass Examination no questions on the | “documen-
tary side of history” ave to be set; but a qualfying certificate from the
. college teacher testifying to the candidate’s elementary proficiency in it will
| haveto be produced. Inthe Entrance and F, 4, historical papers both |
general and special, only questions from the Descriptive and Bivgraphical
vgide of History shall be set, Further, the same questions may be given for
i beth Balrance General ‘or Entrance Special ‘history 3 but: the standard to he
exacted in the case of the Entrance Special ‘must be considerably  higher
than /for the Entrance General. So also in the case of the F. A\ Special.
and’the . A. General. And further, for ail the historical examinations from the
Entrance upwards, I would adopt the One-question” | system, ' requiring
the candidate to answer fully and perfectly one question palp in a paper of
ot more than three or four questions. ~And the ‘wiva-yoce test shall be.
applied in' the casé of B. A, Degree Dxaminations (Pass ‘or Honours) /in
every subject; History included. : i LEha

. QUALIFICATIONS OF THE B. A DEGREE CANDIDATE.. .
{1 Coming now to discuss the gualifications of the B. A. Degree Clandit
dates—I would lay down the following rules :-— R e sl
(@) A eandidate who has passed jin special subjects (6w as already
éxplained) in the F. A. shall at his option be entitled: b take up Honouwis
in one of those two subjects in the B. A S GitE e
- (b) Honours in more than one subject in any particulat year shall vot
. be allowed to: any candidate. : bR e

3
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| paper-examiner may at his option exempt any eaudidate from undergoing
1 the witesvose: test: on the greund that, in his opinjon, in the case of 'the |
. pavticular | candid te | the |oxamination {8 nnnecessary. As for Honour

Candidates, every candidate shall be subjected to a wiva-voce test by the
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jeu tost, the examiner shall award no positive ATk 3

but raay award negatiy wnarks; where he is satisfied on oral examinabion
“on the ers put in, for'a particular paper that the candidate has not the!

e subject of ‘examination, ‘ ;
iiawice testshall be held as soom gy practicable after the
writben examination i over and after the written answers have been mark-
" od Tn case, a candidate should have during the intevval specially gob up
" only the ‘particnlar questions  set in the writt® papets, and if the ex-
- aminer ghould suspect that the candidate is otherwise generally  shallow " in
. his partieular subject, he will after putting to him general questions in
. his subjeet have the option of awarding negative marks on general grounds
’ of ¢ shallow knowledge.” ‘ ) ‘ y
(k) The B. A. Honour Candidate shall have to produce . special qualify-
ing | certificate in respect of the Houour subject from the recognised: teacher. ]
with whom he tay have read, such certificate being in the form given in g
' previous article. | (No. X) ‘ _ ‘ :

7 6) A candidate for Honours in & aubject shall be exatuined in ondy

that subject by the University.  As for the: two other (pass) subjects every
Honour shall have to offer, [ Fulé (d) above] the following syster of examin-

ation by the College authoritics may be adopted and deemerl as equivalent to
| la University Sxamination :—

L (1)The Hononr student will ‘haye to attend the pass lectures in his
pass subjects along with the pass B. A studentes ; and he will be required
tor shew @ cerbain percentage of attendance ab stich lecbures in common with
all pasg students: Wl R » ;

I\ (%) There  shall be two periodical examinations  in the  course of
overy academic session for all students attending  pass lectures in. any
swbject, stich: examinations  being conducted by a collegeteacher teaching
that ‘subject. The examination shall bo conducted in the following man-
TS s ) “ '

|\ ''The teacher shall aunounco bhat 'on a given date a batch of nob move
than ten pass students will be required to attend a certain special class to
disenss & particular. question  bearing ot the  subject of the. passlectures

delivered. The subject will be announced about a fortnight  preyious to
the day of | the meeting ; but ‘the mames of the parficnlar candidates who
may bhave to take part in the discussion shall mot. be announced before-
Hand, . Then; one of the selected number will be' required by the ‘teacher
to open a. discussion on the subject and every one of the remaining mem-
bers shall be, called upon by turns either to attack or defend the position
taken up by the opener and each member shall be called upon to support
‘his own position against. the crivicisms of others,  The discussion may last
| fior-any number of hours, or so long as the teacher-examiner thinks fit
to continue it/ with a view to satisfy himself as to how ffar his pupils have
‘been following his lectures and been prefiting by ‘them.' This meeting
chall be open to all teachers of colleges, whe shall be entitled to wateh the

d on the subject-matter of the answers AV G U



will have to be amnounced in due course and the pass students examined

~proceedings, and the "Univéraiﬁy itself will have the option of ‘aéttdi_ng3 el
presentatives to watch the proceedings. The results of this examinatiom

will bave to be classified as “excellent,” *good,” “fair” or “ mdifierent,”

49 the case may be. | In this way, batch after batch will have to be taken u

~and candidates showing an inferior capacity to the * indifforent ” class shall
not ordmarily be allowed bo attond an advanced cowrse of pass lectures, but

shall be compelled to attend the same old course of lectures, In this way,
after a suceessive course of some two to four periodical examinations, the

Honour candidate offering two pass subjects and after obtaining o qualify-
' ing certificate in those subjects from the college-teacher shall be permitted

to appear at the University examination in his Honour subject; and shall
noti be subjected to any (Tniversity Examination in the pass subjects.  As
for the pass candidate, he shall ‘not only have to prﬂ«iuce‘the‘&uar)ifying
Pass Certificate after undergoing the abovementioned college examinations ;
buf, he shall have also to undergo a further written U/ niversity test on his

pass subject ; and if still “shallowness” is suspected in him, ho shall be

further compelled to submit to a viva-voce test as provided for by Rules
(f) and (g) above. i /
() ¥or Honour candidates, I will have sic papers, each paper not con-
faining more than six questions and the candidate being invited to answer
. mob more than two questions. ; i
. (k) For Pass candidates, I will have three papers for each subject—
buing altogether nine papers for the three different subjects which the pass
candidate shall be required to offer. ) ‘ |

() I would make it obligatory on the University to publish the

answers of the Honour graduates, so that the Umversity shall always be

required to pitch its behaviour high in the interests of a' high standard of.

University education.

(m) In the Languages I should like to have preseribed toxt-books

for the B. A. Pass and Honour candidates: but not in any other sub-
jects,

(n) The Honour candidates, so far as teaching in the Honour subjects
is concerned, shall be wholly in the hands of the University recogaised-
teacher; but I would have the University make it compulsory on every
University recognised-teacher to deliver an independent course’ of lectures
Jin his particular subject, (I have specially dwelt on the absclute necessity
of this in my earlier articles), and I would make it compulsory on all Honoux
candidates to attend such lectures, such lectures being also open to all
teachers of colleges, and also to all pass students, and to the public under spe-
cial,  published rules. 'As  previously = explained, these lectures will
have to be printed and published and copies duly forwarded to the Uni-
versity authorities for their information. (vide article No. VIIL.)

(0) 1 will make it optional with a B. A. candidate to vead different
subjects in different colleges.  Thus, a student reading Honours in Science
at the Presidency College may at his own choice read his two other subjects
(pass) in two different institutions. Or, a candidate offering pass subjects
(three in number as already explained) for the B. A. examination may have,
at his choice, read the three subjects in three different institutions. In this
way there shall be set up a healthy rivalry between different colleges, each
trying to offer the hest teaching in the particular subjects which it would
agree to teach. This would necessitate the introduction of a system of
fees for a: course of lectures in a particular subject and wounld promote
thoroughness and prevent waste, through the wider application of the prin-
ciple of division of labour. The rules of affiliation of colleges may he
altered to bring in a provision under this head.



~(p) A candidate who has obtained Honours in a particular year will
be ab liberty to offer himself for examination in Honours in & second sub-
“dect in another year, provided he has complied with the nsual regulations
for examination in an Honour subject.

(g) A candidate offering to be examined in a seccond Honour subject

' meed not show that, that subject was also his * special ” subject in the B, A.
 examination, which, ‘but, for this provision would be necessary (as pre-
viously explained). s ‘

(r) Successful Monour candidates shall be grouped under two class.
e :—The First Division and the Second Division,

(s) Only a first class Honour man shall bo allowed to offer himself

for examination for the M. A. Degree in the particular subject in which he

has obtained & First Class,

(t) A second-clags Honour ' man kesping term. for another year and
undergoing the necessary training at the hands of a recognised-teacher may
apply for permission to appear for the second time in an Flonour Fxamin-
ation with a view to obtain a first elass in his old subject, provided always that
he is able to produce a special recommendation from his recognised-teacher.
A candidate producing such special recommendation shall be examined in
the Honours subject for a second time; and the qualifying certificate in
respect of hig old pass subjects previously obtained by him, shall remain
in force so as to validate a second examination in Honours.

(#) I would classify alphabetically m btwo classes, all successful pass:
candidates by the aggregate of the marks obtained by each candidate.

(v) There sre in regard to the subject of history some special provi:
sions given in article XTIV, to which T beg to refer, as falling also under this
chapter.

s

XVL

SUPPLEMENTAL RULES FOR THE ENTRANCE
AND F. A. EXAMINATIONS.

(1) In tisEmwanceand ghe U, A, Examinations, it isalways necessary
to prggidefthat‘ : ﬁfﬁ %ﬂ%t@ shall - nafigbe many, and the
number of subjectsfglso @t t %, ’ith-,‘“'s vigw, uld adopt. the
following plan :— i e . ¥ q

(a). Let there be a fixed number of subjects which évery candidate for
the Entrance or the F, A. shall have to take up. So far, all these subjeots
are to be compulsory subjects.  But there need not be written evaminations
&y the University for every compulsory subject. Let a candidate be given
the option of offering particular subjects-—say three in number (two special
and one general, or three general, in accordance with my scheme already ex-
. plained) for the University Examination. The rest of the compulsory subjects
may be left to be tested by the affiliated school or college in any mauner it
chooses. Thus, a candidate going up for the Entrance or F. A. Examina-
tion may be required to produce a special qualifying certificate to the
effect that “he has attended a certain course of lectures in the nom-examina-
tion subjects and that in the opinion of the head of the school or College,
he has acquired an elementary knowledge of the non-examination subjects
apd that he is also otherwise competent in respect of ‘the University
Examination-subjects,”

“(2). As in the Pass B.A,, I would also classify in two classes all suc-
cessful mom-umipersity candidates for the Hotrance and the F. A, Exami-
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/ a footnote the following explund
with the expression “moral character " as given in the certit ‘
., head of an affiliabed. school ot ‘llege véquired ta be forwarded und
present system with ehe candidate’s application for adimission to
orithe F.'A. Examination of the Calcutia University, 1
1 certify that I know nothing agaivst the ‘moral
4bove-named candidate ete, ete. Vide Caicntia Unit

(@) T weuld ndd in

eter of 4

v Calendar for |

Baplanation~* A student who in the opinion of the head of an afiliated
sehool or College does not ordinarily make proper attempts to understand

| any subject which be is required 1o leatn whali ‘be deemed to be guiliy of
conduct which would preveut bim fiom obtaining the above certificate.

p——

; CONCLUDING REMARKS. 0
. (/As for the  special fanetions | which the. Utiversity, in 1t corporate
capacity may be called ypon to perform, none is higher than the organisation
of wall equipped University Laboratories for the promotion of the various
branches of scientific Tearning, | These Urniversity Laboratories tay be freely
availed of by all eolleges without distinction ; while the tuuclens for such
Jaboratoties may be found in the  Government Presidency’ College and |
‘Medical College laboratories and in the lahoratory of the Indian Associa
tion for the Cultivation of Science,  To expoct private colleges t0 maingain
well eguipped laboratories of their own would be to expect too much, specially
" when we remember that at Cambridge, no more than two, or three' Colleges
POSSEsS, laboratories of thew own g wisile, the vast majority have to fall bacle
upon the LUniversity Laboratories docated inthe Central WMusewmy
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